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locations; (b) Multi-actor collaboration among local government,
academics, and the community; (c) Creating a location selector
application to assess the feasibility of proposed new school sites. The third alternative is special urgency,
and it is the most prominent practical implication, because it offers substantial benefits for addressing
educational inequity. Although focused on Subang Regency, the study is globally relevant given persistent
educational inequity and structural constraints in many countries. Further research is recommended to
develop the location selector application.

Introduction

Educational equity is an imperative within development agendas worldwide. Without equitable
education, a nation faces the risks of unequal human capital, low competitiveness, and widening
socioeconomic divides (Chen, 2021; Mutambara & Bayaga, 2021; Preda & Toma, 2021). Over the
long term, such inequity not only constrains social mobility but also sustains the intergenerational
reproduction of poverty (Hgalite & Wolf, 2016). These conditions generate compounded, cross-
sector losses: economic, social, political, and health-related that reinforce one another and form a
cycle of inequality that is so difficult (Hargreaves, 2017; Nordholm et al., 2022). So, a nation's
success or failure in ensuring educational equity will shape the quality of its future civilization.
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In Indonesia, efforts toward educational equity have been pursued since the 1980s, when access-
expansion programs were implemented, yet persistent structural and spatial challenges remain
(Ruhimat, 2025). Far from achieving equitable provision, the archipelagic country still has 4.1
million children who do not have school (ATS), 302 sub-districts without junior high schools, and
727 sub-districts without senior high schools (Undang-Undang Nomor 59 Tahun 2024 Tentang
Rencana Pembangunan Jangka Panjang Nasional Tahun 2025-2045, 2024). These data indicate that
millions of potential learners are geographically and socioeconomically constrained from
continuing to secondary education.

This reality starkly contrasts with the equity mandate: it has not been fully realized in practice.
Access disparities remain a visible feature of the national education system. This also represents a
crucial threat to cross-sector development, because the quality and distribution of future human
resources are heavily determined by who receives educational opportunities today. As a national
reflection, the government has therefore "again" positioned educational equity as a ptiority target
in Indonesian education policy. Nevertheless, how it can be achieved effectively and sustainably
remains an open question that many studies continue to address.

In academic discourse, research on school mapping grounded in the spatial justice paradigm Han
et al. (2023) and enabled by geographic information systems (GIS) has revived over the past decade.
Across diverse settings, Azizah (2018), Lesnawati et al. (2025), Ruhimat (2025), Ruhimat et al.
(2024), and Setyawan et al. (2023) have documented best practices through their studies. These
works have played a pioneering scientific role by evaluating existing school distributions and
guiding more credible, equitable, and safer approaches to determining future school locations. This
approach offers "new hope" for educational equity agendas that have often been confined to
administrative and political approaches (Ruhimat et al., 2024). By positioning school location as a
key variable, spatial mapping has the potential to directly reduce the number of out-of-school
children and to help ensure equal opportunities to obtain education Chen Yulong et al. (2023) for
all school-age residents, both in advanced and disadvantaged regions.

Despite their inspiring contributions and their alignment with evidence of school mapping
effectiveness in other countries. Such as Brazil Xavier et al. (2020) and Chile Amaya et al. (2016),
the findings of Azizah (2018), Lesnawati et al. (2025), Ruhimat et al. (2024), and Setyawan et al.
(2023) in Indonesia have so far received limited response from local governments. Local
governments tend to remain passive toward these valuable recommendations and findings, such
that the resulting maps and spatial analyses have not become the primary reference for determining
new school locations or reorganizing existing school networks. Yet, within education
decentralization, local government roles are among the main determinants of successful
implementation of educational equity (Matete, 2022). Without strong local involvement and
commitment, methodological innovations and scientific evidence risk remaining confined to the
academic sphere.

As novelty, this study is expected to be directly useful for local governments by providing a more
operational picture of the steps required to accelerate educational equity within their jurisdictions.
The resulting recommendations are not intended as a rigid, one-size-fits-all recipe, but rather as
strategic guidance that can be adapted to local contexts. At the same time, although grounded in
Indonesia, the proposed strategy may also be relevant to other countries that continue to face
challenges of educational inequity. Conversely, without this study, the gap between scientific
advances in educational mapping and practical education management at the local level will likely
continue to widen. Under such conditions, educational inequity not only risks persisting but may
also be perpetuated through policies that are blind to evidence.
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The hypothesis of this study, developed after reviewing these works, is that local government
passivity is closely linked to their limited involvement throughout the research process. Local
governments are more often positioned as recipients of recommendations rather than as partners
engaged in shaping research questions, collecting data, interpreting results, and designing follow-
up actions. Consequently, even when research offers high-significance results grounded in
evidence, its potential benefits become constrained because governments were not deeply involved
in those studies. As a result, the findings circulate mainly within scholatly publications and are not
integrated into the everyday practices of local education policymakers. Strategic decisions are made
without systematically referring to the latest scientific evidence, allowing the theory-practice gap to
persist, and leaving multiple forms of educational injustice without a clear endpoint (Amaya et al.,
2016; Widana et al., 2019).

Accordingly, the ways in which school-mapping research findings are utilized by local governments
require in-depth examination. It is not enough to develop increasingly sophisticated mapping
methods; what is far more urgent is to formulate strategies that ensure these findings truly "land"
within local planning and decision-making processes. This urgency motivates the present study,
which aims to formulate a new, practice-oriented strategy for local governments to accelerate
educational equity. This study seeks to demonstrate how such a strategy can be developed through
a multi-perspective approach: from the perspective of education planning experts, based on
relevant and applicable national education policy frameworks, and from the perspective of local
government stakeholders responsible for school siting decisions. To achieve this aim, two research
questions were established: (1) How does Indonesia's national educational equity policy operate,
and what implementation barriers exist at the local level? and (2) What strategies can enable local
governments to accelerate educational equity?

Method

Research Design and Location

A descriptive qualitative approach was employed by Bingham (2023) to explore, understand, and
report how Indonesia's educational equity policy operates. The weaknesses identified in this policy
were subsequently used as the basis for argument in the interviews to inform the design of a new
strategy to accelerate educational equity. This methodological choice was grounded in the
assumption that qualitative inquiry is particulatly effective for capturing contextual phenomena
within a specific locality, enabling the formulation of locally relevant strategies while still allowing
the reported findings to be interpreted in comparable contexts (Bingham, 2021; Charli et al., 2022).
The study was conducted at the Subang Regency Education Office, which was selected because
Subang has one of the lowest average years of schooling (RLS) in West Java (Badan Pusat Statistik
Kabupaten Subang, 2025; Disdik Jabar, 2024) and has demonstrated a commitment to addressing
this challenge.

Instruments and Data Compilation

The data in this study consisted of (1) education policy documents governing educational equity
and (2) the perspectives of education office officials and education planning experts. Given these
two data forms, documents and accounts, a triangulation approach was adopted as the data
collection technique (Bingham, 2021, 2023). Two instruments were developed to guide data
collection. First, a document identification sheet to categorize relevant documents, and second, a
semi-structured in-depth interview guide Bingham (2023) to support interviews with purposively
selected participants (Demirci, 2024).

Using the criterion of junior high school-level policy implementers in Subang Regency, seven
representatives from the Subang Regency Education Office participated, along with four education
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planning experts, yielding a total of 11 participants. The document identification sheet was
intentionally simple to organize interrelated documents. The interview guide was developed from
equity-related problems observed in Indonesia, and included reflective prompts designed to elicit
innovative strategic ideas from participants. Data compilation and analysis were conducted in an
integrated, iterative manner until data saturation was reached (Belina, 2023), taking 57 days,
followed by 22 days of report writing. Accordingly, the total study duration was 79 days, conducted
from 21 September to 7 December 2025.

Data Analysis

From the data compilation, two forms of data were produced: interview transcripts and annotated
education policy documents related to educational equity. Both data types were analyzed using
thematic analysis, given its suitability for examining empirical conditions within a specific context
(Bingham, 2023; Demirci, 2024). Operationally, the thematic analysis was conducted in six stages
as described by Ahmed et al. (2025), which is internationally provided, namely: (1) Familiarization
with the data; (2) Generating Initial Codes; (3) Searching for Themes; (4) Reviewing Themes; (5)
Defining and Naming Themes; and (6) Writing the Report. This process is supported by NVivo
version 12, which is widely regarded as a reliable tool for qualitative data analysis (Allsop et al.,
2022).

Ethical Consideration

Strict adherence to internationally accepted research ethics was maintained throughout the study
(Bredal et al., 2024). Participants were selected not only for their roles in educational equity practice
and their relevant academic expertise, but also for their willingness to participate; accordingly, their
involvement was voluntary rather than compelled. Interviews were conducted only by prior
appointment based on mutually agreed schedules (Belina, 2023; Demirci, 2024). To ensure the
principle of anonymous, each participant's real name was anonymized and replaced with a subject
code, using "P1" for participant 1, "P2" for participant 2, and so forth. Participants P1-P7 were
junior-high-school-level implementers of education policy in Subang Regency, whereas
participants P8—P11 were lecturers with expertise in education planning.

Results and Discussion

Educational Equity in Indonesia's National Education Policy and Barriers to Local
Implementation

During the fieldwork in Subang Regency, the issue of school location emerged not merely as a
technical matter of spatial planning, but as an entry point for assessing the state's consistency in
guaranteeing the right to education. At the highest legal level, every citizen is affirmed to have the
right to education (Perubahan Keempat Undang Dasar Negara Republik Indonesia Tahun 1945,
2002). When translated into operational terms, this principle carries clear geographic implications:
schools, including junior high schools (SMP), should be located within a reasonable reach of
school-age residents so that the right can be realized in practice, not merely acknowledged as a
norm. A district SMP technical officer described this tension as follows: "If we read Article 31 as
it is, it means the state is obliged to make education reachable. On the ground, 'reachable’ is about
distance, roads, cost, and children's safety" (Interview P2, 23 September 2025).

This legal framework does not stand alone. It is complemented by more operational policy
instruments, including Peraturan Menteri Pendidikan Nasional Nomor 24 Tahun 2007, which
specifies land requirements for SMP: lawful land tenure, an average slope below 15%, exclusion
from river buffer zones and railway corridors, protection from pollution and excessive noise,
alignment with spatial plans, and possession of a land-use permit. Field observations indicate that
education office implementers understand these provisions, yet they tend to treat them as an
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administrative checklist rather than as an access-planning instrument. As one staff member noted,
"We know the land requitements by heart: land status, slope, not in a river buffer zone. But it often
stops at document checks and a brief site visit, and does not reach an analysis of whether children
can truly access the school easily" (Interview P5, 29 September 2025).

This tendency becomes more visible when later regulations emphasize safety and health principles.
Peraturan Pemerintah Nomor 57 Tahun 2021 states that infrastructure standards must be guided
by principles of security, health, and safety (Presiden Republik Indonesia, 2021). Substantively, this
requires site-based risk assessment; road access, disaster potential, exposure to noise and air
pollution, and evacuation readiness. A district-level implementer observed that safety tends to
become salient only after problems occur: "If nothing has happened yet, the location is considered
safe. But the national standard talks about safety as a principle from the outset, not only after an
incident" (Interview P6, 7 October 2025).

Accessibility requirements are articulated even more explicitly in Peraturan Menteri Pendidikan,
Kebudayaan, Riset, dan Pendidikan Tinggi Number 22 of 2023. Article 8, paragraph 2 stipulates
that school land must be in a comfortable environment, free from potential hazards, equipped with
emergency rescue access; appropriately designated and licensed; hold undisputed land tenure; and
provide proper road access while meeting accessibility standards for persons with disabilities.
Interviewees viewed this regulation as a strong "roadmap," yet highlighted the absence of
procedural translation at the local level. A verification officer explained: "The 2023 regulation
clearly mentions proper road access and disability access. But when we receive applications, there
is no local guideline that compels that assessment to become a mandatory step. In the end, it goes
back to each team's interpretation” (Interview P3, 2 October 2025).

At this point, the most salient finding emerges: Subang Regency does not yet have a relevant local
policy framework, consistent with regional autonomy, to respond to national standards on school
location. This gap creates a blind policy space for implementers. In licensing new private SMPs,
the lack of guidance makes it difficult for the education office to determine ideal sites, let alone
recommend locations that strengthen equitable access for junior-high-age communities. One
decision-maker stated: "When an institution submits a proposed site point, we only assess whether
what they bring is ‘feasible or not." We do not yet have a needs map, which areas actually lack SMPs
and which areas are already dense" (Interview P1, 21 September 2025). Consequently, school
distribution may shift uncontrollably, following land availability or providers' market strategies
rather than projecting educational equity at the district scale.

Several cases illustrate new schools being proposed too close to existing ones, while others are
located far from junior-high-age residential clusters. A technical staff member explained: "There
are applications where the site already meets the land requirements, but the position is extremely
close to another SMP. From an equity perspective, it does not expand access; it only increases
competition in the same spot" (Interview P4, 30 September 2025). In districts with limited public
transport, distance becomes a layered burden: travel time, cost, and safety risks. A field
implementer noted: "In sub-districts with minimal public transport facilities, children have to walk
long distances or take motorcycle taxis. If families cannot afford it, children start by being
frequently absent, and over time they drop out" (Interview P7, 14 October 2025).

Education planning lecturers emphasized that the core problem is not the absence of national
norms, but the absence of local mechanisms grounded in spatial and demographic data. One
lecturer stated: "National policy already provides principles and minimum thresholds. The region
should translate that into a service map: service radius, projected primary school graduates,
transport access, and disaster potential. Only after those aspects are analyzed should a new school
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location be determined" (Interview P8, 20 October 2025). Another argued that licensing should
not stop at land legality, but must assess impacts on equitable access: "A school establishment
permit is an instrument for distributing public services. If there is no spatial guideline, what happens
is that the ‘market’ determines where schools are distributed, not the needs of educational equity"
(Interview P9, 28 October 2025).

In practical terms, one lecturer suggested an SOP that integrates regulatory requirements with
access indicators: "Just create a simple matrix: safety, distance from settlements, transport
availability, proximity to existing schools at the same level, and disability access. That is enough to
close the blind policy space" (Interview P10, 4 November 2025). Another added that social data,
such as children who do not have school (ATS), should be treated as a location-policy indicator:
"Location is a dropout-prevention policy. When children must cover long distances and incur high
costs, we create structural barriers. Conversely, where ATS is concentrated, a new school should
be built near them" (Interview P11, 9 November 2025).

In summary, in response to the first research question, the investigation indicates that Indonesia's
national education policy has long-established principles and standards for school locations to
ensure accessibility. If these policies were implemented in detail with attention to spatial and
demographic parameters, they would project educational equity. However, at the local government
level, the absence of relevant local education policy and standardized procedural guidance creates
a blind policy space and encourages implementation absurdities.

A New Strategy to Address Educational Inequity

A strategic approach to addressing educational inequity in Subang Regency, both accurately and
rapidly, emerged from participants' accounts and reflections. Although their emphases varied
because each highlighted different drivers of inequity, three strategic alternatives were identified
from the interviews, all articulated with a shared determination to improve the situation promptly
and effectively.

The first and most frequently raised alternative was the development of a local education policy in the
form of a standard operating procedure (SOP) for determining new school locations. For education
office actors, the SOP was not merely an administrative document but a practical "work guide"
that narrows overly flexible interpretation when responding to licensing applications. One
implementer stated, "We need a clear SOP: what are the steps, who assesses what, and what are
the indicators? Otherwise, the assessment of new school locations will continue to depend on each
officet's habits and assumptions" (Interview P1, 21 September 2025). This view reflects an
awareness that local education management requires procedural authority aligned with national
policy mandates. Another staff member added, "National policy already provides principles on the
right to education and standards for facilities and infrastructure, but without local derivative
regulations, we struggle to translate them into consistent location decisions" (Interview P4, 30
September 2025). From the academics' perspective, the SOP was framed as an instrument to make
equity more measurable and accountable: "If the region develops a school-location SOP based on
access and safety principles, that is not adding bureaucracy; it actually speeds up decisions because
the criteria are clear and standardized," noted an education planning lecturer (Interview P8, 20
October 2025).

The second alternative emphasized multi-actor collaboration among local government, academics,
and the community to avoid one-sided reforms to school distribution. Education office
implementers stressed that school-mapping research becomes more effective when it involves
those who process permits daily, verify documents, and understand field realities. As one technical
verifier stated, "Academics are welcome to do research, but do not come with a finished product.
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We need to be involved from the beginning so that the maps and recommendations connect with
work procedures and the realities of the area" (Interview P3, 2 October 2025). In a similar tone,
another participant highlighted the importance of "knowledge transfer" so that research does not
remain a report: "Often the study results are good, but the language and format are not operational.

If we are involved in the process, it becomes easier for us to adopt them into work steps" (Interview
Po, 7 October 2025).

Meanwhile, education planning experts argued that collaboration must also preserve evidence
discipline: "Local implementers must have the professional courage to say: this location is not
feasible, even if there is pressure to 'approve quickly.' Equity must be evidence-based, not pressure-
based," asserted a lecturer (Interview P10, 4 November 2025). They also argued that community
actors, especially private school providers, must be guided not to pursue prestige through
expansion without equity considerations: "If providers only pursue 'a new building' without
considering distance to student settlements and the area's educational development capacity,
distribution disorder will not stop," said another expert (Interview P11, 9 November 2025).

The third alternative was to develop a location feasibility selector tool capable of accurately
assessing proposed sites. This idea resonated strongly among experts with cross-disciplinary
research experience, as they perceived a competence gap: many education managers are not trained
in spatial, disaster-risk, or demographic analysis, even though location decisions require such
capacities. One lecturer explained, "It is not the implementers' fault if they are not accustomed to
reading flood-risk maps, population density, or road access. Those are specialized skills, so they
need to be supported by an assessment tool that can guide them" (Interview P9, 28 October 2025).
They proposed that the selector tool be technology-based, integrating GIS with digital application
development, so decisions can become both faster and more transparent. As one expert described,
"In this situation, a location selector tool is needed. Locations far from settlements or at disaster
risk can receive a low score. If it is built into a digital platform, the education office is assisted, and
the public can understand the basis of the decision" (Interview P9, 2 October 2025). Notably,
education office actors also welcomed this approach as long as it does not burden daily operations:
"If there is a tool where we just input coordinates and it outputs basic indicators like access, risk,
and proximity to other schools, that is very helpful. We would no longer be forced to guess," stated
an implementer (Interview P2, 23 September 2025).

The development of a local education poli

a  standard  operating  procedure  for
determining the location of new schools = x -
Delete The
the Blind Applicable™
Policy _ Research

The New
Strategy
to Accelerate
Educational Equity
through Local
Government
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Image 1. The New Strategy to Accelerate Educational Equity through Local Government
Source: Data Analysis

Image 1 shows that three alternatives are proposed to address educational inequity accurately and
rapidly. First, developing a local education policy as a standard operating procedure for determining
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new school locations. Second, establishing multi-actor collaboration involving local government,
academics, and the community. Third, developing a location selector application capable of
assessing the feasibility of proposed new school sites submitted by school providers.
Implementation of the first alternative is expected to eliminate blind policy, an institutional gap
arising from local governments' lack of standardized procedures for determining new school
locations. Implementation of the second alternative is expected to strengthen the usability of
equity-oriented research, because studies are conducted collaboratively by academics and local
education practitioners, while also educating community actors that new school establishment must
align with a region's equity agenda and therefore cannot be pursued in locations lacking analysis.
The third alternative, developing a new-school location selector application, promises automated
spatial-analytic support that is highly valuable for both local governments and school founders,
because it offers systematic and transparent assessment.

Across these three alternatives, a common thread emerges: accelerating educational equity in
Subang Regency requires an integrated combination of a local SOP umbrella, binding collaboration
that mutually reinforces academic knowledge and bureaucratic practice, and a technology-based
selector tool that shifts location assessment from a purely administrative check into an evidence-
based decision grounded in credible and reliable spatial analysis. Within this approach, spatial and
demographic data, such as distance to roads and rivers, disaster potential, slope, the radius to
residential settlements, and distance to the distribution of children without schools (ATS), can be
analyzed in an integrated manner.

Synthesis and Discussion

The three alternatives proposed in this study converge on a single core claim: accelerating
educational equity in Subang Regency requires an institutionalized, collaborative public decision
architecture grounded in spatial-demographic evidence, rather than routine administrative checks.
The findings, therefore, frame equity not simply as expanding the number of schools, but as
governing "how locations are decided" so that decisions are consistent, transparent, and auditable.
First, a local SOP is positioned to close the blind policy gap, the procedural vacuum that makes
school siting vulnerable to discretion and inconsistency. This logic is consistent with arguments
that equity policy must be coherent and operational at the system level, not merely rhetorical
(Bishop & Noguera, 2019; Campbell, 2021). Second, collaboration among local government,
academics, and the community strengthens both research usability and public literacy by
reinforcing that new school establishment should align with a region's equity agenda. This aligns
with perspectives that foreground trust and agency through cross-sector work rather than
individualistic burdens (Germain, 2022; Purnadewi et al., 2023). Third, a location selector
application promises systematic and transparent automation of spatial analysis, shifting siting
decisions from administrative verification toward evidence-based judgment; this resonates with the
emphasis on data monitoring and research practice partnerships in equity work Wilcox & Lawson
(2022), while our findings is more concrete technical mechanism.

Compared with prior studies, this research is more distinctive because it operationalizes educational
equity into decision procedures and instruments (SOP and a selector application), enabling
competing interpretations of "equity" to be debated through critetia and data rather than opinion,
consistent with critiques that equity is often used ambiguously and with multiple meanings
(Levinson et al., 2022). In the Indonesian context, these results also complement decentralization
analyses that highlight legitimacy-authority tensions by proposing an institutional solution that
reduces discretion through system design (Sumintono et al., 2023). The study further extends
macro-diagnostic work on access, transition, and quality by providing micro-level tools that local
governments can use directly to improve the distribution of educational opportunities (Kawuryan
et al., 2021). Finally, it reinforces concerns about weak data synchronization and accountability in
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equity programs, while challenging the assumption that equity can be achieved primarily through
financial assistance alone; the more pressing need is accountable spatial planning through verifiable,
data-based location decisions (Ninghardjanti et al., 2023).

Research Limitations and Implications

The main limitation of our study is that the results are not relevant to education in the context of
centralization. Theoretically, the study implies a shift from "equity as a target" to "equity as a
decision process”: combining an SOP umbrella, multi-actor collaboration, and a technology-based
selector to transform school siting from administrative checking to transparent, auditable, spatial-
demographic evidence-based decision-making. This approach helps "lock in" the meaning of equity
within operational procedures and indicators, preventing equity debates from remaining at the level
of slogans and instead anchoring them in traceable criteria, again echoing Levinson et al. (2022) on
the risks of competing equity meanings. It also strengthens an ecological lens; inequity cannot be
addressed through fragmented policy, but requires implementation devices that integrate spatial
and social context, consistent with critiques of weak integration and implementation in equity
policy (Bishop & Noguera, 2019). In addition, the study translates evidence-guided decision-
making into concrete decision infrastructure at the local government level, aligning with Wilcox &
Lawson's (2022) emphasis on data systems and research-practice partnerships.

In practice, the study suggests that local governments in developing contexts should begin by
establishing an SOP for new school locations to close the policy gap and reduce discretionary
variance, because stable, implementable policy tools are a prerequisite for consistent equity work
(Campbell, 2021). Then, collaboration among government, academics, and communities should be
designed as a binding mechanism: academics strengthen analytic validity, bureaucracy integrates it
into regulation and budgeting, and communities internalize that the establishment of schools must
serve equity goals. Finally, implementing a location selector application standardizes assessment,
accelerates proposal review, enables audit trails, and increases acceptance of decisions because
approvals or rejections can be justified objectively.

Conclusion

Indonesia's national education policy has long-established principles for school siting to ensure
accessibility for all communities. However, at the local government level, relevant local education
policies and standardized procedural guidance for assessing and determining new school locations
are absent, creating a policy black hole and leading to implementation absurdities. This condition
weakens local governments' capacity to deliver implementation that is coherent with the national
educational equity agenda. Therefore, this study proposed 3 alternatives to address educational
inequity: 1) Develop a local education policy as a standard operating procedure (SOP) for
determining new school locations; 2) Establish multi-actor collaboration involving local
government, academics, and the community; 3) Develop a location selector application capable of
assessing the feasibility of proposed new school sites submitted by school providers. The
alternatives become the most prominent practical implications because of their potential
significance for all stakeholders in projecting educational equity within a given region. Although
the study is centered in Subang Regency, the findings remain valuable in the global landscape, as
many countries continue to face educational inequity and structural constraints. The practical
implications suggest that local governments begin to create an SOP for new school locations.
Further research is recommended to develop the new-school location selector application.

Indonesian Journal of Educational Development (IJED), 7(1), pp. 317-328 325



Acknowledgments

The authors would like to express their sincere gratitude and deep appreciation to all participants
for their substantial contributions to the data compilation process in this study.

Bibliography

Ahmed, S. K., Mohammed, R. A., Nashwan, A. J., Ibrahim, R. H., Abdalla, A. Q., M. Ameen, B.
M., & Khdhir, R. M. (2025). Using thematic analysis in qualitative research. Journal of Medicine,
Surgery, and Public Health, 6(August), 100198. https://doi.org/10.1016/j.glmedi.2025.100198

Allsop, D. B., Chelladurai, ]. M., Kimball, E. R., Marks, L. D., & Hendricks, J. J. (2022). Qualitative
methods with NVivo software: A practical guide for analyzing qualitative data. Psych, 4(2),
142-159. https://doi.org/10.3390/psych4020013

Amaya, J., Peeters, D., Uribe, P., & Valenzuela, J. P. (2016). Optimization modeling for resource
allocation in the Chilean public education system. International Regional Science Review, 39(2),
155-176. https://doi.org/10.1177/0160017615571584

Azizah. (2018). Analisis sebaran sekolabh tingkat SD dan smp berbasis sistem informasi geografis di kecamatan
Dramaga, Kabupaten Bogor (Analysis of the distribution of elementary and junior high schools based on
geographic information systems in Dramaga District, Bogor Regency) 1-124. Universitas Pendidikan
Indonesia. https://tepository.upi.edu/47383/

Badan Pusat Statistik Kabupaten Subang. (2025). Kabupaten Subang Dalam Angka Tahun 2025 (Subang
Regency in  Figures 2025) (Publication No. 1102001.3213; 18, 2025, pp. 1-472).
https://subangkab.bps.go.id/id/publication/2025/02/28/

Belina, A. (2023). Semi-structured interviewing as a tool for understanding informal civil society.
Voluntary Sector Review, 14(2), 331-347.
https://doi.org/10.1332/204080522X16454629995872

Bingham, A. J. (2023). From data management to actionable findings: a five-phase process of
qualitative data analysis. International Journal of Qualitative Methods, 22(April), 1-11.
https://doi.org/10.1177/16094069231183620

Bingham, A. J. (2021). Deductive and inductive approaches to qualitative data analysis. Analyzing
and — Interpreting  Qualitative  Data: — After — the  Interview, 1 133-146.
https://doi.org/10.3102/1682697

Bishop, J. P., & Noguera, P. A. (2019). The ecology of educational equity: Implications for policy.
Peabody Journal of Education, 94(2), 122-141.
https://doi.org/10.1080/0161956X.2019.1598108

Bredal, A., Stefansen, K., & Bjornholt, M. (2024). Why do people participate in research interviews?
Participant orientations and ethical contracts in interviews with victims of interpersonal
violence. Qualitative Research, 24(2), 287-304. https://doi.org/10.1177/14687941221138409

Campbell, C. (2021). Educational equity in canada: The case of ontario’s strategies and actions to
advance excellence and equity for students. Schoo/ Leadership & Management, 41(4-5), 409—
428. https://doi.org/10.1080/13632434.2019.1709165

Charli, M. S., Eshete, S. K., & Debela, K. L. (2022). Learning how research design methods work:
A review of creswell’s research design: Qualitative, quantitative and mixed methods
approaches. The Qualitative Report, 27(12), 2956-2960. https://doi.org/10.46743/2160-
3715/2022.5901

Chen, Y. (2021). Optimizing locations of primary schools in rural areas of china. Complexity,
2021(1), 7573700. https://doi.org/10.1155/2021 /7573700

Chen Yulong, Lai Zhizhu, & Huang Cheng. (2023). Optimizing spatial location and service capacity
of new schools toward maximum equity in the distribution of educational resources. Journal
of Urban Planning and Development, 149(3), 04023027.
https://doi.org/10.1061/JUPDDM.UPENG-4346

Indonesian Journal of Educational Development (IJED), 7(1), pp. 317-328 326

bl




Demirci, J. R. (2024). About research: Conducting better qualitative interviews. Journal of Human
Lactation, 40(1), 21-24. https://doi.org/10.1177/08903344231213651

Disdik Jabar. (2024). Indeks Pendidikan Kabupaten dan Kota Di |awa Barat (Education Index of Districts
and Cities in West Java) (Pp- 1-1).
https://sync.disdik.jabarprov.go.id/index.php?page=makro_ip

Egalite, A. J., & Wolf, P. J. (2016). A review of the empirical research on private school choice.
Peabody Journal of Education, 91(4), 441-454.
https://doi.org/10.1080/0161956X.2016.1207436

Germain, E. (2022). Well-being and equity: A multi-disciplinary framework for rethinking
education policy. Peabody Journal of Education, 97(1), 6-17.
https://doi.org/10.1080/0161956X.2022.2026716

Han, Z., Cui, C., Kong, Y., Li, Q., Chen, Y., & Chen, X. (2023). Improving educational equity by
maximizing service coverage in rural changyuan, china: An evaluation-optimization-
validation framework based on spatial accessibility to schools. Applied Geography, 152, 102891.
https://doi.org/10.1016/j.apgeog.2023.102891

Hargreaves, L. (2017). Primary education in small rural schools: Past, present and future. In R.
Maclean (Ed.), Life in Schools and Classrooms. 38, 223-243. Springer Singapore.
https://doi.org/10.1007/978-981-10-3654-5_14

Kawuryan, S. P., Sayuti, S. A., Aman, A., & Dwiningrum, S. I. A. (2021). Teachers quality and
educational equality achievements in indonesia. International Journal of Instruction, 14(2), 811—
830. https://doi.org/10.29333/1ji.2021.14245a

Lesnawati, L., Triatna, C., & Ruhimat, M. D. C. (2025). Architecting educational equity through
school mapping: Where are the effective locations for junior high schools establishment in
subang? Journal of Education & Teaching, 6(3), 603—625. https://doi.org/10.51454 /jet.v6i3.648

Levinson, M., Geron, T., & Brighouse, H. (2022). Conceptions of educational equity. AERA Open,
8(1), 1-12. https://doi.org/10.1177/23328584221121344

Matete, R. E. (2022). Forms of decentralization and their implications for educational
accountability in tanzania. Heliyon, 8(5), €094306.
https://doi.org/10.1016/j.heliyon.2022.09436

Mutambara, D., & Bayaga, A. (2021). Determinants of mobile learning acceptance for STEM
education in rural areas. Computers & Education, 160(104010).
https://doi.org/10.1016/j.compedu.2020.104010

Ninghardjanti, P., Murtini, W., Hindrayani, A., & Sangka, K. B. (2023). Evaluation of the smart
indonesia program as a policy to improve equality in education. Sustainability, 15(6), 5114.
https://doi.org/10.3390/su15065114

Nordholm, D., Nihlfors, E., & Arnqvist, A. (2022). Perceptions on the local school and further
education: a rural school leader’s perspective. Scandinavian Journal of Educational Research, 66(1),
150-162. https://doi.org/10.1080/00313831.2020.1865447

Peraturan Menteri Pendidikan, Kebudayaan, Riset, dan Pendidifan Tinggi Number 22 of 2023, pub. I. Nomor
22 tabun 2023 tentang Sarana dan Prasarana Satnan Pendidikan (Regulation of the Minister of
Education, Culture, Research, and Higher Education Number 22 of 2023, pub. i. no. 22 of
2023  concerning  facilites  and  infrastructure = of  educational  units)
https://peraturan.go.id/id/ permendikbudristek-no-22-tahun-2023

Peraturan Menteri Pendidikan Nasional Nomor 24 Tabun 2007, pub. . No. 24 of 2007, 24 (2007)
(Regulation of the Minister of National Education Number 24 of 2007, Pub. L. No. 24 of
2007, 24 (2007)). http://digilib.unila.ac.id/4949/15/BAB IL.pdf

Perubaban keempat Undang-Undang Dasar Negara Republik Indonesia Tahun 1945, perubaban keempat 3
(2002) (The fourth amendment to the 1945 constitution of the republic of indonesia, fourth
amendment § 3 (2002)) https://jdih.mahkamahagung.go.id/legal-product/uud1945-
perubahan-keempat/detail

Indonesian Journal of Educational Development (IJED), 7(1), pp. 317-328 327



Preda, M., & Toma, E. (2021). The quality of education in rural areas from the perspective of
primary and secondary school teachers. Scentific Papers Series Management, Economic Engineering
in Agriculture and Rural Development, 21(2), 493-498.
https://managementjournal.usamv.ro/pdf/vol.21_2/Art57.pdf

Presiden Republik Indonesia. (2021). Peraturan Pemerintah Republik Indonesia Nomor 57 Tahun 2021
tentang Standar Nasional Pendidifan (Republic of Indonesia Government Regulation Number
57 of 2021 concerning national education standards) 702507. https://peraturan.go.id/id/pp-
no-57-tahun-2021

Purnadewi, G. A. A., Arnawa, N., & Tatminingsih, S. (2023). The influence of school culture,
learning interest, and learning motivation on science learning outcomes. lndonesian Journal of
Educational Development (I[ED), 4(2), 126-138. https://doi.org/10.59672/ijed.v4i2.3040

Ruhimat, M. D. C. (2025). Analisis lokasi kebutuban pendirian sekolah lanjutan tingkat pertama di
kecamatan haurwangi kabupaten cianjur jawa barat berbasis sistem informasi geografis (Analysis of the
location of the need to establish a junior high school in haurwangi district, cianjur regency,
west java based on a geographic information system) [Thesis]. Universitas Pendidikan
Indonesia. https://repository.upi.edu/139309/

Ruhimat, M. D. C., Kurniatun, T. C., Permana, J., Shodikin, R., & Pradana, R. S. (2024). A school
mapping research: The areas for junior high school establishment in cianjur based on
Geographic Information System (GIS). Indonesian Research Journal in Education, 8(2), 608—622.
https://doi.org/10.22437%20/itje.v8i2.36548

Setyawan, F., Handayani, A., & Wibowo, A. (2023). Analisis spasial sebaran sekolah dasar
terdampak bencana gempa di kecamatan cugenang kabupaten cianjur (Spatial analysis of the
distribution of elementary schools affected by the earthquake disaster in Cugenang District,
Cianjur  Regency).  Jurnal — Pendidikan — Geografi  Undiksha, 11(1),  87-93.
https://doi.org/10.23887 /jjpg.v11i1.56929

Sumintono, B., Hariri, H., & Izzati, U. A. (2023). Attraction of authority: The indonesian
experience of educational decentralization. In Z. Sakhiyya & T. Wijaya Mulya (Eds.),
Education in Indonesia: Critical Perspectives on Equity and Social Justice (Vol. 70). Springer Nature
Singapore. https://doi.org/10.1007/978-981-99-1878-2

Undang-Undang Nomor 59 Tabun 2024 tentang Rencana Pembangunan Jangka Panjang Nasional Tahun
2025-2045, Pub. L. No. UU RI Nomor 59 Tabhun 2024, SK No. 218684 a 21 (2024) (Law number
59 of 2024 concerning the national long-term development plan for 2025-2045, pub. 1. No.
Law of the Republic of Indonesia No. 59 of 2024, Decree No. 218684 a 21 (2024).
https://peraturan.bpk.go.id/Details /299728 /uu-no-59-tahun-2024

Widana, I. W., Suarta, I. M., & Citrawan, I. W. (2019). Work motivation and creativity on the
teacher's ability to develop HOTS-based assessments. International Journal of Social Sciences and
Humanities, 3(3), 188-200. https://doi.org/10.29332 /ijssh.v3n3.378

Wilcox, K. C., & Lawson, H. A. (2022). Advancing educational equity research, policy, and practice.
Education Sciences, 12(12), 894. https:/ /doi.org/10.3390/educscil 2120894

Xavier, C. M., Fernandes Costa, M. G., & Filho, C. F. F. C. (2020). Combining facility-location
approaches for public schools expansion. IEEE  Acess, 8, 24229-24241.
https://doi.org/10.1109/ACCESS.2020.2970385

Indonesian Journal of Educational Development (IJED), 7(1), pp. 317-328 328


https://doi.org/10.59672/ijed.v4i2.3040
https://doi.org/10.29332/ijssh.v3n3.378

