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Abstract. The study is important for understanding how parenting
styles and peer interactions influence children's social
development during the critical early childhood period. The
objective of this study was to examine the application of parenting
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styles and children's social interactions as efforts to encourage
social development in TK ABA 02 Bumiaji Kindergarten. A
qualitative approach was employed, utilizing a case study design to
collect data. This data was collected through direct observation,
interviews with teachers and parents, and documentation. The data
were analyzed using descriptive analysis. The findings indicated
that the parenting styles employed by teachers and parents exerted
a positive influence on children's social development, particulatly
in their capacity to interact, share, and cooperate with peers.
Furthermore, social interactions among children both within and
outside the classroom context have been shown to foster peer
relationships. In conclusion, positive parenting and supportive
social interactions at TK ABA 02 Bumiaji enhance children's social
development, highlighting the importance of parents and educators in maintaining consistent support
during early childhood to optimize social competencies.

Keywords: Children, Eatly childhood
education, Parenting roles, Peer interaction,
Social development

Copyright ©2025 by Aunthor. Published by Lembaga
Penelitian dan Pengabdian kepada Masyarakat (LPPM)
Universitas PGRI Mahadewa Indonesia

Introduction

Children’s social development is a fundamental domain of early childhood education,
encompassing their capacity to form interpersonal relationships, engage in cooperative behavior,
and adapt to social norms. It includes emotional regulation, communication, empathy, and the
ability to resolve conflicts, skills essential for long-term psychological and academic success
(Hidayah, 2023). During the kindergarten years, typically between the ages of 4 and 6, children
enter a critical developmental window wherein these abilities are most actively formed. It is in this
context that the influence of parenting and peer interaction becomes particularly salient (KKhadijah
& Jf, 2021).

This stage is developmentally significant due to its link to broader neurological growth. As noted
by Dahlan (2024), eatly childhood is a period of rapid brain development that supports the
emergence of intellectual, emotional, and social competencies. At this age, children’s increasing
independence and curiosity are matched by an equally growing need to navigate complex social
environments, both at home and in educational institutions. Effective social development during
this stage serves as the foundation for healthy adult relationships and psychological resilience.
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Parenting plays an essential role in shaping children’s early social experiences. Baumrind’s
framework, as cited in Putra (2023), categorizes parenting styles into four types: authoritative,
authoritarian, permissive, and uninvolved. These parenting styles are distinguished by their levels
of responsiveness and demandingness. Authoritative parenting marked by emotional warmth, open
communication, and consistent discipline is widely considered the most effective in promoting
children’s social competence, self-regulation, and empathy (Dasar et al., 2024; Rahmaningrum &
Fauziah, 2020). In contrast, authoritarian parenting is associated with rigid discipline and emotional
withdrawal, often resulting in anxiety and poor peer relationships. Permissive parenting lacks
consistent boundaries, which may cause children to struggle with social norms and emotional
regulation, while uninvolved parenting, characterized by neglect, can severely restrict children’s
social learning (Putri et al., 2022; Putra, 2023).

In the educational context, teachers often function as secondary caregivers whose instructional
methods reflect parenting-like behavior. Particularly in eatly childhood education (ECE) settings,
the parenting style applied by educators can significantly shape the classroom climate and affect
students' socio-emotional development. Educators who adopt authoritative practices, setting clear
boundaries while maintaining a nurturing environment, help children build confidence and foster
prosocial behavior (Agusniatih & Manopa, 2019; Widana et al., 2023). On the contrary, educators
who lean toward authoritarian or overly permissive styles may inhibit the social autonomy or
emotional maturity of their students (Utami, 2021).

Besides parenting, peer interaction represents a vital pathway through which children develop and
refine their social skills. Kindergartners engage in activities that require turn-taking, negotiation,
and cooperation, functions essential for the development of interpersonal intelligence. Within these
interactions, children learn about empathy, fairness, and managing social conflict (Mardiyani &
Widyasari, 2023; Evi Yupani & Widana, 2023). Play-based learning environments, in particular,
provide natural contexts for children to practice these competencies (Suryani, 2019). Research has
found that children with frequent, high-quality peer interaction are more likely to demonstrate self-
regulation, perspective-taking, and adaptive behavior in group settings (Deni Widjayatri et al.,
2023).

The importance of these social dynamics is well theorized in the frameworks of Lev Vygotsky and
Jean Piaget. Vygotsky’s concept of the zone of proximal development (ZPD) posits that learning
is most effective when children are guided by more knowledgeable peers or adults, especially in
social contexts. According to Vygotsky, children's social development is scaffolded through
collaborative dialogue and shared activities with more competent individuals (Suci, 2018). Piaget,
by contrast, focuses on stages of cognitive development and identifies the preoperational stage
(ages 2-7) as crucial for social learning through symbolic play. Here, children begin to understand
roles, norms, and rules of interaction through engagement with peers (Hasanah et al., 2023).

A review of field observations at TK ABA 02 Bumiaji reveals that while a considerable number of
children exhibit proficient social interaction skills, a subset of children demonstrates deficiencies
in turn-taking, emotional regulation, and effective communication during peer activities. This
situation underscores the need to examine how parenting practices and peer interactions can be
optimized to support social development in early childhood settings.

Although previous studies have examined parenting and peer interactions separately, there is a
paucity of research exploring how these factors intersect to shape children's social development
within early childhood education contexts (Agusniatih & Manopa, 2019; Salsabila et al., 2025;
Suryani, 2019). The objective of this study is to address this knowledge gap by analyzing the
contributions of parenting roles and peer interactions to the social development of children at TK
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ABA 02 Bumiaji. The study offers practical insights for educators and parents to enhance eatly
social competencies. In facilitating social learning, the physical and relational context of the school
plays an equally pivotal role. Schools that provide structured opportunities for cooperative activities
such as group projects, role play, or shared storytelling create fertile ground for the practice of
prosocial behavior (Irawati & Pd, 2024; Suhardita, 2024). At TK ABA 02 Bumiaji, such practices
are embedded in the daily routine, helping children to learn empathy, mutual respect, and effective
conflict resolution strategies.

The research presented in this study employs a qualitative case study approach to examine the
interplay between parenting style and social interaction in shaping social development at TK ABA
02 Bumiaji Kindergarten. Drawing on data from classroom observations, teacher and parent
interviews, and documentation of student activity, the study explores how authoritative approaches
both at home and in school support the development of social competencies. It also investigates
how different social contexts, including cooperative peer play and emotional support from
teachers, contribute to the formation of social identity and skills.

Notably, the study considers the dynamic interaction between internal (e.g., temperament,
cognitive ability) and external (e.g., parenting style, classroom environment) factors in social
development. By triangulating insights from parents, teachers, and direct observation, the research
aims to provide a comprehensive understanding of how different caregiving approaches and peer
interactions influence children’s ability to express empathy, engage in group dynamics, and resolve
conflicts constructively.

The objective of this study is to examine the application of parenting styles and the quality of peer
interactions in supporting children's social development at TK ABA 02 Bumiaji Kindergarten. The
central inquiry of this study is as follows: What role do parenting practices and peer interactions
play in fostering the development of social competencies among children in early childhood
education?

Method

Research Design

This study employed a qualitative approach using a case study design to explore how parenting
styles and social interactions contribute to children’s social development at TK ABA 02 Bumiaji.
A qualitative method was considered appropriate due to its ability to provide an in-depth
understanding of complex human behaviors and social dynamics in their natural settings (Waruwu,
2024). A case study focused on classroom contexts was employed to observe how parenting
strategies and peer relationships intersect in influencing children's development. The stages
involved in this process included planning, data collection, data reduction, data display, and
conclusion.

Participants

The participants in this study included 3—4 teachers from Groups A and B, 1015 kindergarten-
aged children between 4 and 6 years old, and 5-7 parents. The aim was to capture perspectives on
parenting practices at home. Purposive sampling was employed to ensure the relevance of the
Participants in the research objectives.

Research Setting and Time

The research was conducted at TK ABA 02 Bumiaji over a period of two weeks, with observations
focusing on structured classroom activities, peer interactions, and daily routines relevant to social
development.
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Data Collection Techniques

Data collection techniques included semi-structured interviews, classroom observations, and
documentation review. Interviews were conducted with teachers and parents to explore their
perspectives on parenting strategies, social behavior, and the challenges of fostering social skills in
early childhood. Observations were carried out in classroom settings for two weeks, allowing the
researcher to witness firsthand the nature of teacher-child and peer-to-peer interactions.

Data Validity

Ensuring the validity of the data was achieved through triangulation, a methodological approach
that utilizes multiple sources of evidence, including interviews, observations, and documentation.
To verity the accuracy of the findings, member checking was employed, a process that entailed
seeking confirmation from teachers and parents.

Data Analysis Techniques

To gather consistent data, the study utilized instruments such as interview guides containing open-
ended questions, observation sheets tailored to record social behaviors, and rating scales that
assessed both teacher interaction styles and children's social competencies, based on instruments
developed by Ummah (2020). Data were analyzed using descriptive qualitative analysis, involving
data reduction, coding, and interpretation to uncover recurring themes related to how parenting
styles and peer interactions influence social development in young children. This method allowed
the researcher to generate a rich, contextual understanding of how structured classroom
environments and parenting strategies together shape children's social behaviors.

Results and Discussion

The findings from this study are based on in-depth interviews, classroom observations, and
documentation review conducted at TK ABA 02 Bumiaji. The focus was on understanding how
teacher-applied parenting styles and peer social interactions influenced the social development of
kindergarten-aged children. The results are grouped around four core themes: (1) the
implementation of parenting styles by teachers; (2) observed peer interactions among children; (3)
the alighment of home and school parenting environments; and (4) the observed impact of these
factors on children's social behavior and development. Each theme is elaborated with descriptive
data and summarized in tabular form for clarity.

The first set of data focuses on how teachers implemented various parenting styles within the
classroom environment at TK ABA 02 Bumiaji. Observations revealed that the majority of teachers
predominantly adopted an authoritative style, which is characterized by a balanced combination of
firm guidelines and emotional warmth. This approach allows for clear behavioral expectations
while also fostering open communication and responsiveness to children’s individual needs.
Teachers who employed this style were frequently observed encouraging students to express their
feelings, thoughts, and opinions during classroom activities, especially in situations involving group
play, peer interaction, or minor conflicts. For example, during disputes or disagreements among
children, teachers provided space for each child to articulate their viewpoint and then guided them
through a process of reflection and resolution. These practices were instrumental in cultivating an
atmosphere of mutual respect, empathy, and cooperative behavior among students.

In contrast, a smaller number of teachers exhibited tendencies associated with either authoritarian
or permissive parenting styles. The authoritarian approach was marked by rigid discipline, strict
rules, and limited opportunities for children to make independent choices or voice their concerns.
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This often resulted in a more controlled classroom environment, but it also reduced the
development of critical social-emotional skills. On the other hand, the permissive style was
observed through overly accommodating behaviors, inconsistent boundaries, and a reluctance to
enforce rules. While this occasionally promoted student freedom, it also led to challenges such as
disorganization, lack of structure, and disruptive behavior during collaborative activities. The
summary below outlines the observed frequency and key characteristics of each parenting style
implemented by teachers at TK ABA 02 Bumiaji, providing insights into their impact on classroom
dynamics and student interactions.

Table 1. Observed Teacher Parenting Roles at TK ABA 02 Bumiaji

Parenting Roles Key Traits Number of
Teachers
Authoritative Warmth, clear rules, and child 3
participation encouraged
Authoritarian Strict control, little emotional 1
responsiveness
Permissive High emotional support, minimal 1

behavioral regulation

These findings confirm that authoritative parenting is the dominant approach among educators in
this particular early childhood education setting. Teachers who consistently employed this style
demonstrated a clear understanding of the importance of balancing warmth with boundaries. Their
approach reflects a belief that children develop best in environments where emotional support is
combined with consistent expectations. Through interviews with these educators, it became
evident that they consciously strive to cultivate not just academic skills but also social and emotional
competencies, which are foundational during early developmental stages.

Several teachers emphasized the view that children need both love and structure in order to develop
into socially responsible and emotionally mature individuals. One teacher remarked, ‘T allow them to
talk, but they also have to learn to listen to others, that is how they grow socially.” This statement captures the
essence of reciprocal communication and emotional regulation, which are hallmarks of the
authoritative style. In contrast to environments that are overly rigid (authoritarian) or overly lenient
(permissive), authoritative settings help children learn to navigate social complexities, manage their
emotions, and make reasoned decisions. Thus, the dominant use of authoritative parenting by
educators in TK ABA 02 Bumiaji not only aligns with best practices in early childhood education
but also reflects a neuroscience-informed understanding of how children thrive both cognitively
and emotionally.

The second central theme identified in the results was the quality and frequency of peer interactions
among children during classroom activities. Observational data collected over two weeks revealed
that children frequently engaged in various forms of group play, collaborative tasks, and verbal
exchanges, which are crucial for developing foundational social skills. These interactions occurred
naturally during structured activities such as group storytelling, building block games, and
cooperative problem-solving exercises. Children who were consistently exposed to these types of
structured peer activities demonstrated noticeably stronger abilities in turn-taking, active listening,
perspective-taking, and resolving minor conflicts independently, without the need for constant
teacher intervention.

Such children appeared more confident in navigating group dynamics and more willing to
compromise or negotiate with peers when disagreements arose. Their improved social
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competencies suggest that guided peer interaction within a well-managed classroom can serve as
an effective medium for teaching empathy, cooperation, and self-regulation.

In contrast, children who were often observed playing alone or remaining on the periphery of
group activities tended to struggle with initiating or sustaining positive peer interactions. These
children often came from home environments characterized by either highly authoritarian (rigid
and controlling) or permissive (overly lenient and inconsistent) parenting styles. As a result, they
were more likely to exhibit socially maladaptive behaviors such as dominating group play without
regard for others’ input or, conversely, withdrawing altogether from peer engagement. This
suggests that the quality of early home experiences, particularly regarding parental interaction styles,
can significantly influence a child's readiness and ability to participate in healthy social exchanges
with peers. The following breakdown presents a detailed summary of the observed social behaviors
among children in the classroom, highlighting the correlation between parenting background, peer
interaction patterns, and social skill development over the observed two-week period.

Table 2. Children’s Peer Interaction Patterns Based on Observation

Social Behavior Observed Frequency  Interpretation
in Sample (N=15)

Turn-taking 13/15 High frequency; common in
structured play

Cooperative Problem-Solving ~ 11/15 Indicates maturing social cognition

Contflict resolution (verbal) 9/15 Indicates developing emotional
regulation

Withdrawal from group 4/15 More frequent in children with low
support

Dominating peers 3/15 Often linked to inconsistent
boundaries

The data demonstrate that children who were frequently guided by authoritative adults, both
teachers and parents, were more likely to demonstrate positive peer interaction. Observations also
noted that social conflicts were often resolved without escalation in groups led by children
accustomed to clear rules and emotional regulation. One noted incident involved a child who
calmed a peer during a dispute by suggesting, “Le us take turns,” an approach modeled by the
teacher earlier that morning.

The third set of results focused on insights gained from parental reports regarding their parenting
styles at home and how they believed these practices influenced their children’s social behaviors.
Through structured interviews and open-ended questionnaires, most parents initially described
their approach as mixed or adaptive, suggesting a flexible response to their child’s needs and
behaviors. However, upon further probing, it became evident that these “adaptive” practices
typically leaned toward either the authoritative or permissive end of the parenting spectrum, with
only a small number reflecting characteristics of the authoritarian style.

Parents who aligned with authoritative parenting consistently described themselves as attentive but
firm. They emphasized the importance of maintaining routines, setting clear behavioral
expectations, and simultaneously encouraging their children to make choices and express
themselves. These parents often spoke of fostering open communication, guiding their children
through decision-making, and using natural consequences to teach responsibility. Notably, they
also highlighted the value of promoting independence while still providing emotional support, a
combination that mirrors the balanced approach observed in classroom settings. Many of these
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parents reported that their children demonstrated strong peer relationships, emotional regulation,
and cooperative behavior both at home and in school environments.

Conversely, parents who exhibited more permissive tendencies often emphasized emotional
closeness and a nurturing home environment but admitted to facing challenges with setting and
enforcing boundaries. These parents frequently expressed difficulty in maintaining consistency in
discipline, often allowing children to dictate routines or behavior without clear consequences.
While they aimed to avoid conflict and prioritize their child’s happiness, this approach sometimes
led to behavioral issues, such as impulsivity, defiance, or difficulty handling peer disagreements.
These patterns were also reflected in classroom observations.

One of the key insights to emerge from these interviews was the strong correlation between clear
boundaries combined with emotional responsiveness and positive social outcomes in children.
Parents who practiced this balance reported fewer social or behavioral difficulties, a finding that
corroborated the trends observed by teachers in classroom interactions. In other words, children
from homes with an authoritative structure were more likely to display cooperation, empathy, and
resilience when interacting with peers. Overall, this section provides a detailed account of parent-
reported parenting practices and philosophies, along with an analysis of how these approaches
appeared to influence children's social development in real-world, classroom-based contexts. The
alignment between home practices and observed behavior underscores the important role of
parenting style in shaping early social competence.

Table 3. Parenting Reported by Parents and Associated Social Traits in Children

Parenting Trait Emphasized Number of Reported Traits in Children
Parents
Balanced discipline and warmth 4 Confident, cooperative,
emotionally stable
Over-accommodation (permissive) 2 Friendly but often impulsive
Strict discipline with low warmth 1 Compliant but anxious or
withdrawn

These patterns are consistent with findings from eatrlier studies that link authoritative parenting
with greater adaptability and peer engagement (Rahmaningrum & Fauziah, 2020; Dasar et al., 2024).
One parent remarked, “We #ry to talk to him about bis feelings and still make sure he knows our expectations.
I think it helps him get along better at school.”

Finally, the fourth theme synthesized observational and interview data to examine how the
interplay of patenting styles and peer interaction shaped children's overall social development.
Children exposed to consistent authoritative support both at home and school were noticeably
more adept at empathy, emotional regulation, and peer collaboration. These children were seen
initiating group activities, managing frustrations more calmly, and supporting peers. Teachers noted
these students required less adult intervention during social conflicts and were quicker to resume
cooperative behavior after disputes.

In contrast, children raised in more authoritarian households often displayed inhibited social
behavior. These children typically waited for adult instruction before initiating interactions and
avoided conflict resolution, preferring to remain silent or physically remove themselves from
stressful situations. Permissively raised children often showed high verbal confidence but struggled
with limits. For example, one child consistently interrupted peers during storytelling sessions and
became upset when corrected, illustrating challenges in boundary awareness.
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The results also highlighted that the classroom environment itself functioned as a social laboratory
where parenting styles were mirrored and often reinforced in line with research by Purnadewi &
Widana (2023). Teachers using consistent, emotionally supportive methods inadvertently modeled
authoritative parenting, thereby supporting children from less structured home environments. This
compensatory effect was evident in cases where children from permissive households began
displaying more cooperative behaviors for the two-week observation. The cumulative findings are
synthesized in Table 4, which categorizes children’s developmental outcomes based on observed
behavior and home-school alignment.

Table 4. Child Social Development Outcomes by Parenting Roles and Peer Interaction

Parenting Roles (Home/School)  Peer Interaction Quality Observed Social Outcomes

Authoritative/Authoritative High Empathy, emotional
regulation, and cooperation

Authoritative/Mixed Moderate to High Improving cooperation,
developing self-control

Permissive/Authortitative Moderate Friendly, need guidance on
limits

Authoritarian/Mixed Low Anxious, dependent on
adult direction

Permissive/Permissive Low Impulsive, poor turn-taking,

low frustration tolerance

These findings illustrate that authoritative parenting, especially when mirrored across home and
school environments, produces the most favorable outcomes in children’s social development.
When parenting environments are misalighed or inconsistent, children display mixed or
underdeveloped social competencies, often requiring extended support from educators. The
effectiveness of teacher scaffolding was particularly evident in these situations, highlighting the
vital role of early childhood educators as co-regulators of social behavior (Agusniatih & Manopa,
2019; Handayani et al., 2024).

Opverall, the results indicate a clear relationship between the parenting style applied by teachers and
parents, the quality of peer interaction among children, and the development of key social skills
such as empathy, cooperation, and emotional management. Authoritative parenting both in the
classroom and at home fosters a balanced environment of structure and emotional security, which
in turn enables children to engage positively with their peers. Conversely, children exposed to
inconsistent or extreme parenting styles (either overly strict or overly lenient) exhibited less mature
social behaviors, including either excessive compliance or social dominance, both of which
hindered peer collaboration and relationship building.

This study makes a unique contribution by examining the intersection between parenting styles and
peer interactions in shaping children's social development within an eatly childhood education
setting in Indonesia. While prior studies have examined these factors independently, the present
research underscores the interconnection between authoritative parenting in both the domestic and
academic contexts, in conjunction with structured peer interactions, to create an environment
conducive to the development of empathy, cooperation, and emotional regulation among children.
This integrative approach not only validates theoretical perspectives from Vygotsky and Piaget but
also provides practical insights for educators and parents in culturally relevant contexts,
underscoring the novelty of the study in addressing holistic early social development.

The findings of this research highlight the essential interplay between parenting style and peer
interaction in shaping the social development of kindergarten-aged children. Specifically, the study
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affirms that authoritative parenting practices characterized by emotional warmth, structured
boundaries, and opportunities for expression foster the most positive outcomes in children’s social
behavior. These results are supported by several studies that emphasize the critical role of balance
between firmness and affection in child-rearing. For example, Agusniatih & Manopa (2019) note
that children guided by caregivers who are both responsive and structured tend to be more
confident and socially adaptable. Similarly, Dasar et al. (2024) emphasize the impact of authoritative
discipline in promoting children's ability to collaborate and manage interpersonal challenges.

In the classroom setting of TKK ABA 02 Bumiaji, the application of authoritative teaching practices
mirrored these findings, aligning with Putra (2023), who argues that when children are engaged
respectfully and given structured autonomy, their social competence is strengthened. Teachers who
allowed children to share their feelings and participate in classroom decisions effectively modeled
respectful social behavior, which children emulated during peer interactions.

Conversely, this study corroborates extant research on the drawbacks of authoritarian and
permissive parenting. Children exposed to authoritarian parenting exhibited a reluctance to engage
in peer interactions. This finding aligns with the observations reported by Khadijah & Jf (2021)
and Putri et al. (2022), who documented that such environments impede emotional expression and
autonomy. In contrast, children from permissive households exhibited sociability. However, they
exhibited challenges with boundaries, thereby supporting the findings of Rahmaningrum & Fauziah
(2020) and Batinah et al. (2022) concerning the necessity for consistent behavioral guidance.

The present study lends further support to the findings of Suryana and Desmila (2022) and Suryani
(2019), emphasizing that the presence of congruence between home and school environments is
conducive to the cultivation of empathy, cooperation, and emotional stability in children.
Conversely, disparities in these environments have been shown to engender adjustment difficulties
(Pattiran et al., 2024).

The present findings align with those of Deni Widjayatri et al. (2023) and Irawati and Pd (2024),
thereby confirming the critical role of structured, guided peer interaction in developing social skills.
This study corroborates and extends prior research by demonstrating how the alignment of
authoritative parenting and structured peer interactions fosters social competence in Indonesian
kindergarten settings. This contributes unique contextual evidence to the field.

Furthermore, the role of the teacher as a social model and emotional facilitator was visible
throughout the observations. Teachers who engaged children in conflict resolution through open
discussion, encouraged peer support, and consistently demonstrated respectful communication
contributed significantly to children’s ability to adopt those same behaviors in peer settings. This
confirms the findings of Handayani et al. (2024), who report that children are more likely to mimic
the social and emotional behavior of adults who are perceived as trustworthy and fair. Teachers
who practiced scaffolding, or guided participation in social problem-solving, gave children the tools
to navigate peer conflict independently over time.

Theoretically, this study strengthens the frameworks of Vygotsky and Piaget by providing empirical
evidence that consistent authoritative parenting and structured peer interactions effectively foster
children's social competence in real classroom settings. This lends further support to the
importance of guided participation and social play in early development. These findings underscore
the imperative for early childhood educators to implement consistent, emotionally responsive
teaching practices while providing structured opportunities for peer interaction. The results of the
study underscore the importance of balancing warmth and boundaries in the home environment
to support children's social readiness. This research offers a practical model for aligning home and

Indonesian Journal of Educational Development (IJED), 6(2), pp. 632-644 640



school practices to enhance empathy, cooperation, and emotional regulation among young
children, contributing to effective early childhood education practices in Indonesian kindergarten
contexts.

Piaget’s theory of moral and social development in early childhood also finds relevance in the study
findings. As Hasanah et al. (2023) explain, during the preoperational stage (ages 2—7), children
begin to understand fairness, reciprocity, and rule-following through interaction with their peers.
This was evidenced in observed activities where children enforced classtoom rules themselves,
such as reminding a peer to wait their turn or offering comfort during a disagreement. These
behaviors reflect not only learned norms but also the emerging internalization of ethical social
behavior.

The role of communication also emerged as a fundamental mechanism in social development.
Children with stronger verbal abilities were more capable of managing social exchanges, expressing
emotions constructively, and de-escalating peer conflicts. These findings support the research of
Puspitasari et al. (2022), who highlight the interconnectedness between language development and
social competence. Teachers who modeled active listening, used emotionally rich language, and
encouraged verbal reflection appeared to accelerate these capacities in children.

Interestingly, the study also revealed that structured school environments could serve as
compensatory developmental settings for children from less regulated home contexts. For instance,
some children who demonstrated impulsive or unregulated behavior early in the observation period
showed significant improvement in peer engagement and boundary-respecting behavior over time.
This suggests, as observed, that high-quality eatly childhood programs can moderate or even
counteract the adverse effects of inconsistent or permissive parenting by providing stable social
expectations and adult role models.

Conversely, the data indicate that children from authoritarian households did not adjust as readily,
despite the supportive classroom environment. These children often required additional emotional
prompting and adult facilitation to participate in group dynamics and rarely initiated social
interaction independently. This may align with Utami (2021), who found that excessive control in
parenting environments can inhibit children’s capacity for social agency and spontaneous
interaction, reinforcing dependency and emotional withdrawal.

Moreover, peer modeling emerged as a powerful influence on social learning. Children were
observed to mirror not only adult behavior but also the prosocial behaviors of more socially adept
peers. For example, when a socially confident child initiated sharing or invited others to play,
nearby peers quickly followed the behavior, sometimes without teacher prompting. This type of
peer-driven learning reflects Vygotsky's notion, as cited in Suci (2018), that social development is
best supported in dynamic, interactive zones where children learn from one another.

From a practical perspective, these findings offer several implications for educators, caregivers, and
policy planners. For educators, the study supports the need for consistent application of
authoritative teaching practices those that combine warmth with clear expectations and scaffolded
support. Providing children with structured opportunities for peer interaction, emotional
expression, and collaborative problem-solving enhances the internalization of prosocial norms. For
parents, the results underscore the importance of modeling respectful behavior, establishing
consistent routines, and encouraging open emotional communication.

For schools and policymakers, the study advocates for stronger parent-school partnerships that
ensure alignment in behavioral expectations and emotional support across settings. Coordinated
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efforts, such as parent-teacher workshops or child development seminars, can foster greater
consistency in socialization practices and improve child outcomes. As emphasized by Aini et al.
(2023), consistency in rule enforcement and emotional support across environments significantly
enhances children’s self-regulation and peer adaptability.

In conclusion, the discussion affirms that the interplay between adult socialization strategies and
peer learning environments profoundly influences early social development. Authoritative
parenting, when consistently applied across home and school, yields the most beneficial outcomes
in terms of empathy, cooperation, and emotional maturity. The role of guided peer interaction and
emotionally responsive teaching practices further strengthens children’s ability to navigate social
relationships successfully. Inconsistencies in parenting or educational approaches, while
challenging, can be mediated by structured, supportive environments that emphasize relationship-
building, communication, and mutual respect. These findings underscore the need for an
integrative, collaborative approach to fostering social development in eatly childhood education.

Conclusion

The findings of this study conclude that the application of authoritative parenting styles by both
teachers and parents significantly contributes to the development of children’s social competencies,
including empathy, cooperation, emotional regulation, and conflict resolution, at TK ABA 02
Bumiaji. Social interaction among peers, when guided by consistent structure and emotional
support, enhances children’s ability to engage meaningfully in group dynamics and internalize
positive social norms. The alignment between home and school parenting approaches plays a vital
role in reinforcing social behaviors, while structured peer engagement serves as a practical
environment for developing interpersonal skills. It is recommended that educators and parents
maintain ongoing collaboration to ensure consistency in social expectations and provide children
with emotionally supporttive, yet firmly guided, environments both at home and in school. Future
research can explore the long-term impact of such parenting models across different social and
cultural contexts to strengthen early childhood education practices.
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