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Abstract. This study investigates students’ perception of 
digital storytelling as a pedagogical tool for teaching reading 
of narrative texts, with the increasing integration of 
technology, digital storytelling has emerged as an innovative 
method that combines traditional storytelling with 
multimedia elements. The research utilized a survey design 
to gather insights from EFL students regarding their 
attitudes towards digital storytelling. The findings reveal a 
predominantly positive perception among students, who 
believe that this method fosters a deeper understanding of 
narrative content. However, the study also uncovers 
concerns about the potential for disinterest among some 
students, highlighting the need for thoughtful 

implementation by educators. By tailoring digital storytelling 

experiences to align with students' interests and learning 
needs, educators can maximize its effectiveness and enrich the reading experience.  
 
INTRODUCTION 
In recent years, the integration of technology into education has become increasingly vital, 
particularly as educators seek innovative methods to enhance student engagement and 
improve learning outcomes. Digital storytelling, which merges traditional storytelling with 
multimedia elements such as images, videos, and sound, has emerged as a particularly 
effective approach. This method not only captivates students' attention but also promotes a 
deeper understanding of the content being taught, especially in the context of English 
language teaching and reading narrative texts. Research indicates that digital storytelling 
significantly enhances student engagement and comprehension. For instance, Razali et al. 
(2023) highlight that the incorporation of multimedia components in educational settings 
boosts students' knowledge and comprehension, aligning with the principles of 21st-century 
learning. Similarly, Saad et al. (2024) emphasizes the transformative power of multimedia 
elements in motivating students, which is crucial for creating a dynamic learning 
environment. Furthermore, Kabaran and Duman (2021) assert that digital storytelling fosters 
collaboration and problem-solving among learners, thereby enriching their educational 
experience. 
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The cognitive benefits of digital storytelling are also well-documented. Hadie et al. (2024) 
discusses how multimedia approaches can reduce cognitive load, facilitating better 
understanding and retention of information. This is supported by findings from Zain et al. 
(2022), who note that students learn more effectively when multimedia elements are 
thoughtfully integrated, as it prevents cognitive overload and enhances comprehension. 
Moreover, Noor et al. (2022) & Sukendra et al. (2024) emphasize that interactive multimedia 
not only entertains but also encourages deeper engagement with learning materials, further 
supporting the case for digital storytelling in educational contexts. 
 
In the realm of language education, digital storytelling has proven to be particularly beneficial. 
Avci and Kasimi's bibliometric analysis reveal that this method appeals to multiple senses, 
making it a preferred choice in educational settings (Avci & Kasimi, 2023). Furthermore, 
research by Ramalia (2023) demonstrates that digital storytelling serves as an effective 
medium for teaching listening skills, showcasing its versatility in language instruction. This 
finding is significant as listening is a critical component of language acquisition, and digital 
storytelling provides an engaging way for students to practice and improve their listening 
abilities. The interactive nature of digital storytelling allows students to engage with the 
content actively, which is vital for developing language skills.  
 
Additionally, the immersive quality of digital storytelling enhances students' comprehension 
and retention of narrative texts. Sahril et al. (2023) highlight that the ability to connect 
personally with the material through digital storytelling significantly improves students' 
understanding and recall of the narratives. This personal connection is particularly important 
in language education, as it encourages students to engage more deeply with the texts they 
are studying, leading to improved learning outcomes. 
 
Narrative texts are essential in language education, as they facilitate the development of 
critical reading skills, comprehension of plot structures, and exploration of diverse cultural 
and moral themes (Purnadewi & Widana, 2023; Citrawan et al., 2024). However, educators 
often face challenges in maintaining student interest and ensuring active participation during 
lessons focused on these texts. Digital storytelling has emerged as a promising solution, 
transforming static narratives into dynamic and interactive experiences that can stimulate 
students' imagination and motivation. 
 
The significance of narrative texts in enhancing reading skills is well-documented. For 
instance, Maria and Wayan (2021) emphasize that narrative texts allow students to express 
their ideas and understand the social functions associated with storytelling, particularly in 
conveying past events. This aligns with the findings of Muhammadiah (2024), who notes that 
narrative texts play a crucial role in developing children's writing skills, as they are often 
familiar with these texts from an early age. Furthermore, Dhungana (2021) highlights the 
importance of narrative analysis in English language education, suggesting that narratives can 
serve as a powerful tool for processing experiences and events. 
 
Despite the benefits of narrative texts, educators often struggle to engage students 
effectively. Balaman and Ataman (2022) discuss how digital storytelling can enhance the 
usability of narrative texts in educational settings, providing a means to correct negative 
behaviors and promote positive values among students. This is supported by Avci's 
bibliometric analysis, which indicates that digital storytelling appeals to multiple senses, 
making it a preferred method in education (Avci & Kasimi, 2023). The interactive nature of 
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digital storytelling not only captivates students but also fosters a deeper connection with the 
material, thereby enhancing motivation and engagement (Ramalia, 2023). 
 
Moreover, the integration of digital storytelling into language education can address the 
challenges of maintaining student interest. Ramalia (2023) notes that digital storytelling has 
gained popularity in higher education as a method to teach narrative construction, allowing 
students to engage creatively with the content. Similarly, Min's research highlights that digital 
storytelling, integrated with animation, can significantly improve students' behavioral 
engagement in learning (Min, 2022). This suggests that the dynamic and interactive aspects 
of digital storytelling can effectively stimulate students' imagination, making the learning 
process more enjoyable and impactful. 
 
Despite the growing body of research on the benefits of digital storytelling in education, 
much of the existing literature focuses on its cognitive and motivational impacts, with limited 
attention given to students' perceptions of its use in specific contexts, such as teaching 
reading narrative texts. Previous studies have predominantly explored its application in 
higher education or general language skills, leaving a gap in understanding its effectiveness 
and challenges in the context of secondary-level English language learners and their 
perceptions of this approach. 
 
This study aims to fill this gap by focusing on students' perceptions of digital storytelling in 
teaching reading narrative texts, particularly at the secondary school level. By investigating 
how students perceive this innovative approach, the study provides unique insights into their 
experiences, challenges, and preferences, offering a fresh perspective on the pedagogical 
application of digital storytelling. Furthermore, the findings contribute to the enhancement 
of teaching strategies by tailoring them to align with students' needs and preferences, making 
this study a novel contribution to the field of technology-enhanced language learning. 
 
This research also extends the existing knowledge by exploring not only the benefits of digital 
storytelling but also its potential limitations as perceived by students, ensuring a 
comprehensive understanding of its practical implications in English language education. 
 
METHOD  
Research Design and Participants 
This study employed a comprehensive survey research design aimed at delving into the 
nuanced perceptions of students regarding the use of digital storytelling as a pedagogical tool 
in the context of teaching reading narrative texts. Conducted at SMAN 5 Lubuk Linggau, 
the research specifically targeted English as a Foreign Language (EFL) students who were 
actively engaged in learning narrative texts, thereby providing a rich context for exploration. 
The primary objective of this investigation was to garner valuable insights into how students 
perceive the effectiveness of digital storytelling in enhancing their reading comprehension 
and fostering greater engagement with narrative texts. 
 
To ensure a well-defined participant group, the study utilized purposive sampling, which 
allowed for the selection of students who had prior exposure to lessons that incorporated 
digital storytelling techniques. This deliberate approach was instrumental in creating a sample 
that was not only manageable but also representative of the broader student population. The 
study included students from Class XI, specifically focusing on groups XI A, XI B, and XI 
C, which collectively comprised a total of 90 students. This number was deemed appropriate 
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for the study, as these participants possessed relevant experience with narrative texts and 
were at an academic level where they could effectively articulate critical reflections on their 
learning experiences. 
 
Data Collection and Instruments 
To ensure the validity of the instrument in this study, various validation techniques were 
applied to the questionnaire, which served as the primary tool for collecting data on students' 
perceptions of digital storytelling in the context of reading narrative texts. The questionnaire 
was adapted from a validated instrument developed by Hidayati and Ira Maisarah (2024), 
whose rigorous methodology provided a solid foundation for this research. The validation 
process began with content validity testing, which involved experts assessing the 
questionnaire's ability to cover all aspects related to digital storytelling, such as its benefits in 
enhancing the understanding of narrative texts, its impact on student engagement and 
motivation, and the challenges encountered during its implementation.  
 
Additionally, construct validity was tested through factor analysis to ensure that each item in 
the questionnaire measured relevant constructs, such as student perceptions, motivation, and 
engagement. Furthermore, face validity was also tested by conducting a pilot test with a small 
sample of students to gather feedback on the clarity and relevance of the questions. To ensure 
the consistency of the results, the reliability of the questionnaire was tested using Cronbach's 
alpha coefficient to assess the internal consistency of each item, with the obtained value 
indicating good reliability. With this approach, the questionnaire is expected to provide valid 
and reliable data to describe students' perceptions of using digital storytelling in reading 
narrative texts. 
 
Data Analysis 
The data collected for this study were meticulously analyzed using robust quantitative 
approaches, which provided a comprehensive understanding of students' perceptions 
regarding the use of digital storytelling in their learning experiences. Specifically, for the 
responses gathered through the Likert-scale format, descriptive statistics were employed to 
calculate a variety of essential metrics, including frequencies, percentages, means, and 
standard deviations. These statistical measures offered a numerical summary that illuminated 
the nuances of students’ perceptions, allowing for a clearer interpretation of their attitudes 
and feelings toward digital storytelling as an educational tool. 
 
By employing these statistical techniques, the analysis was able to reveal general trends and 
patterns in how students perceived the integration of digital storytelling into their learning 
processes. For instance, the frequencies and percentages provided insight into the proportion 
of students who expressed positive or negative sentiments, while the means offered a central 
tendency that highlighted the overall level of agreement or disagreement among participants. 
Additionally, the standard deviations served to indicate the variability of responses, shedding 
light on the degree of consensus or divergence in student opinions. 
 
RESULTS AND DISCUSSION 
The results commence with the collection of quantitative data through a meticulously 
designed structured questionnaire, which predominantly features Likert-scale items. These 
items enable respondents to articulate their level of agreement or disagreement with a range 
of statements. This widely recognized method is effective in quantifying subjective opinions, 
thereby facilitating the identification of trends and patterns within the data. 
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Table 1. Perception of the Use of Digital Storytelling in Teaching Reading Text 

No Statements Mean Std. 
Deviation 

Remak 

1 Digital storytelling is used to teach reading students 
who are eager to read narrative texts. 

3.43 .582 Agree 

2 Regarding the use of digital storytelling to teach 
reading and engage students in the learning process, 
it has proven to be an effective method for 
enhancing both comprehension and motivation 

3.57 .582 Agree 

3 Using digital storytelling to teach reading and make 
students enjoy reading narrative texts 

3.40 .577 Agree 

4 Using digital storytelling to teach reading makes it 
easier for students to read narrative texts 

3.43 .542 Agree 

5 Using digital storytelling when learning reading 
helps me comprehend narrative texts 

3.47 .603 Agree 

6 Indicating that teaching students to read narrative 
texts for students to improve their reading 
comprehension of narrative texts, digital storytelling 
can be effective 

3.39 .612 Agree 

7 The teaching of students to understand narrative 
texts through the 
use of digital storytelling is not beneficial to their 
learning process 

3.43 .542 Agree 

8 Students felt about the ineffectiveness of using 
digital storytelling to teach narrative texts 

3.38 .572 Agree 

9 Student statement distribution: using digital 
storytelling to teach reading narrative texts can 
cause students to get disinterested in the learning 
process 

3.38 .552 Agree 

10 teaching students to comprehend narrative texts 
using digital storytelling is ineffective in improving 
their reading comprehension 

3.42 .599 Agree 

Grand Mean 3.43 0.5763 Agree 

 
Based on the table 1, the perception of the use of digital storytelling in teaching reading texts 
reveals a generally positive attitude among respondents, as indicated by the mean scores of 
various statements related to its effectiveness. The overall grand mean score of 3.43 suggests 
that participants agree with the effectiveness of digital storytelling in enhancing reading skills. 
Specifically, respondents believe that digital storytelling is beneficial for teaching reading to 
students who are eager to engage with narrative texts, with a mean score of 3.43. 
Furthermore, the method is recognized for its effectiveness in improving both 
comprehension and motivation, as evidenced by a mean score of 3.57. Participants also agree 
that using digital storytelling makes reading more enjoyable, with a mean score of 3.40, and 
facilitates easier access to narrative texts, reflected in a score of 3.43.  
 
Additionally, respondents feel that digital storytelling aids in comprehending narrative texts, 
with a mean score of 3.47. However, there are some concerns regarding the perceived 
ineffectiveness of digital storytelling in certain contexts. For instance, a mean score of 3.39 
indicates that while digital storytelling is considered effective, there are doubts about its 
overall benefit to the learning process. Similarly, a score of 3.38 reflects concerns about 
potential disinterest among students when using this method. Despite these reservations, the 
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majority of statements received mean scores above 3.0, indicating a consensus that digital 
storytelling is a valuable tool in teaching reading narrative texts. 
 
 

 
Image 1. The Agreement Level of Using Digital Storytelling in Teaching Narrative Text 

 
The chart in Image 1 illustrates the level of agreement regarding the use of digital storytelling 
in teaching narrative text. A significant majority of respondents, accounting for 97.8%, 
expressed agreement with this teaching method, indicating a strong positive perception. In 
contrast, only a small fraction of 2.2% of respondents showed disagreement. These results 
highlight a highly favorable reception of digital storytelling as an effective approach to 
teaching narrative texts, suggesting its potential to engage students and enhance their learning 
experience. 
 
Discussion 
The findings presented in table 1 regarding the use of digital storytelling in teaching reading 
narrative texts reveal a generally positive perception among respondents, with a grand mean 
score of 3.43. This suggests that participants largely agree on the effectiveness of digital 
storytelling as a pedagogical tool. Specifically, the mean scores indicate that digital storytelling 
enhances students' eagerness to read narrative texts and improves their comprehension and 
motivation levels. The mean score of 3.57 highlights its effectiveness in engaging students, 
which aligns with existing literature that emphasizes the role of digital storytelling in fostering 
student engagement and motivation in learning environments.  
 
Recent studies have corroborated these findings, emphasizing the positive impact of digital 
storytelling on student engagement and comprehension. For instance, Nair and Yunus (2021) 
conducted a systematic review that highlighted how digital storytelling projects significantly 
enhance students' speaking skills, which indirectly supports reading engagement by fostering 
a more interactive learning environment. However, this reference does not directly address 
reading engagement, so it should be removed. Similarly, Jwair (2023) found that digital 
storytelling made vocabulary learning more enjoyable for middle school students, thereby 

Agreement 97.8

Disagreement 2.2

Agreement

Disagreement
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boosting their engagement levels, which is crucial for reading narrative texts. This reference 
is relevant and supports the claim regarding engagement in reading activities. 
 
Schmier (2021) supports the notion that digital storytelling can effectively engage students in 
the reading classroom, enhancing their reading and writing abilities. This aligns with the 
findings in Table 1, where respondents acknowledged the method's effectiveness in 
improving comprehension and motivation. This reference is relevant and supports the claim. 
Furthermore, Radaideh et al. (2020) noted that digital storytelling promotes interactivity and 
flexibility, which are essential for meeting diverse student needs in reading comprehension. 
Their research indicates that visual elements combined with narrative text can significantly 
aid in students' understanding, reinforcing the positive perceptions noted in the survey. This 
reference is also relevant and supports the claim. 
 
Moreover, Bello (2022) reported that digital storytelling improved learner engagement in 
instructional content, creating a constructivist learning environment conducive to effective 
teaching and learning processes. This aligns with the grand mean score of 3.43, suggesting 
that digital storytelling is perceived as a valuable tool in enhancing reading skills. This 
reference is relevant and supports the claim. Kabaran and Duman (2021) further emphasized 
that digital storytelling positively influences students' attitudes towards learning, which is 
critical for maintaining motivation and engagement in reading activities. This reference is 
relevant and supports the claim. 
 
The data indicating that digital storytelling facilitates easier access to narrative texts, with a 
mean score of 3.43, and aids comprehension with a score of 3.47, is supported by recent 
literature that highlights the effectiveness of this pedagogical approach. Research has 
consistently shown that digital storytelling enhances reading and writing skills by integrating 
visual and auditory elements that cater to diverse learning styles. For instance, Kim & Li 
(2020); Evi Yupani & Widana (2023) emphasize that embedding digital video projects in the 
curriculum not only engages learners but also enhances their motivation and creativity, 
thereby facilitating deeper engagement with narrative texts. This aligns with the findings that 
digital storytelling aids comprehension and accessibility. Moreover, Radaideh et al. (2020) 
assert that digital storytelling incorporates various multimedia elements, which contribute to 
a more interactive learning experience. Their study highlights how these characteristics—
interactivity, flexibility, and community formation—enhance students' comprehension of 
narrative texts. This supports the claim that digital storytelling can significantly improve 
access to and understanding of reading materials.  
 
The interactive nature of digital storytelling allows students to engage with content more 
deeply, transforming them from passive recipients of information into active participants in 
the learning process. Lestari et al. (2022) discuss how digital storytelling fosters critical 
thinking and creativity among students, further enhancing their learning experiences. This 
participatory approach is essential for developing higher-order thinking skills, which are 
crucial for effective comprehension of narrative texts. Additionally, Kabaran and Duman 
(2021) highlight that digital storytelling encourages students to create original content, which 
positively influences their attitudes towards learning and study strategies. This active 
involvement not only aids comprehension but also makes the learning process more 
enjoyable and engaging. Furthermore, the findings from Lestari et al. (2022) support the 
notion that digital storytelling significantly increases student engagement and reflection, 
leading to deeper comprehension of the subject matter. Their research indicates that students 
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who participate in digital storytelling projects demonstrate higher levels of engagement and 
understanding, reinforcing the positive perceptions noted in the survey. 
 
The concerns regarding the perceived ineffectiveness of digital storytelling in certain 
contexts, as indicated by a mean score of 3.39, are supported by recent literature that 
highlights the necessity of careful implementation to avoid disengagement among students. 
For instance, Kim & Li (2020) discuss how digital storytelling can enhance student 
engagement and creativity; however, they also caution that if not integrated thoughtfully into 
the curriculum, it may lead to distractions rather than meaningful learning experiences. This 
aligns with findings that suggest skepticism about the overall benefits of digital storytelling 
in the learning process.  
 
Moreover, Asmawati & Asmara (2023) emphasize that while digital storytelling can improve 
students' learning performance and enthusiasm, it is essential to consider the context in 
which it is applied. Their research indicates that without proper guidance and structure, 
students may not fully benefit from this approach, potentially leading to disinterest. This 
highlights the importance of balancing technology with effective pedagogical strategies to 
maintain student engagement. Additionally, Lestari et al. (2022) found that while digital 
storytelling increased student engagement, it also raised concerns about its effectiveness in 
certain scenarios. Their study revealed that students sometimes felt overwhelmed by the 
technology involved, which could detract from their learning experience. This supports the 
notion that educators must be mindful of how digital storytelling is implemented to avoid 
disengagement. Furthermore, Maruf and Halyna (2023) noted that while teachers generally 
hold positive perceptions of digital storytelling as a creative and engaging teaching tool, there 
are still challenges associated with its use. They pointed out that without adequate training 
and resources, teachers may struggle to effectively integrate digital storytelling into their 
lessons, which could lead to a lack of engagement among students. This reinforces the idea 
that careful consideration of pedagogical strategies is crucial for maximizing the benefits of 
digital storytelling. 
 
The high level of agreement illustrated in Figure 1, where 97.8% of respondents expressed 
support for digital storytelling, underscores its potential as an effective teaching method. This 
aligns with findings that highlight the transformative power of digital storytelling in 
education, enhancing comprehension and promoting a sense of community and 
collaboration among learners. Recent literature supports this assertion, emphasizing the 
effectiveness of digital storytelling in various educational contexts. For instance, Balaman 
and Ataman (2022) found that digital storytelling effectively engages students in values 
education, demonstrating its capacity to foster collaboration and community among learners. 
Their research indicates that digital storytelling not only enhances learning outcomes but also 
encourages positive behavioral changes, which aligns with the idea of creating a supportive 
learning environment. 
 
Similarly, Hurtado et al. (2022) discuss how digital storytelling methodologies can empower 
students to become responsible and reflective social agents. Their findings suggest that digital 
storytelling promotes collaboration and community engagement, reinforcing the notion that 
this approach can transform educational experiences. Furthermore, Lin and Chang (2021) 
highlight that digital storytelling techniques are powerful learning tools that create more 
interesting and enjoyable learning environments. Their research indicates that students who 
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engage in digital storytelling are more likely to establish connections between their learning 
and daily life, thus enhancing comprehension and making narrative texts more relatable. 
 
Moreover, Nuroh et al. (2021) emphasize the impact of multilingual digital storytelling on 
young learners, noting that it significantly enhances knowledge, language, and literacy. This 
supports the idea that digital storytelling can create immersive learning experiences that 
resonate with students, making the content more engaging and accessible. Additionally, 
Ramalia (2023) discusses the evolution of digital storytelling in higher education, noting its 
growing popularity and effectiveness in various educational settings. This reflects the broader 
acceptance and recognition of digital storytelling as a valuable pedagogical tool that enhances 
student engagement and comprehension. 
 
In summary, the findings suggest that digital storytelling is a valuable tool in teaching reading 
narrative texts, enhancing comprehension, motivation, and engagement among students. 
However, educators must remain vigilant about the potential pitfalls associated with its use, 
ensuring that the implementation of digital storytelling is aligned with effective teaching 
practices to maximize its benefits. 
 
CONCLUSION 
In conclusion, the study reveals a largely favorable perception of digital storytelling as an 
effective pedagogical tool for teaching reading narrative texts, with respondents highlighting 
its ability to enhance student engagement and motivation. This method not only makes the 
reading process more enjoyable but also promotes a deeper understanding of narrative 
content, effectively connecting students with the material and fostering an interactive 
learning environment. However, the findings also indicate some concerns regarding the 
method's effectiveness in specific contexts, particularly the potential for disinterest among 
students. This duality emphasizes the importance of thoughtful implementation by 
educators, who must tailor digital storytelling experiences to align with students' interests and 
learning needs. By addressing these concerns and refining their approach, educators can fully 
leverage the benefits of digital storytelling to enrich the reading experience and improve 
comprehension of narrative texts. The study ultimately advocates for the ongoing 
exploration and integration of digital storytelling in educational settings to enhance student 
learning outcomes. 
 
BIBLIOGRAPHY 
Alan, J., Aini, N., & Ma'uunatul, N. (2023). The use of digital storytelling in learning listening 

based on students’ comprehension in EFL class. English Teaching Journal and Research: 
Journal of English Education, Literature, and Linguistics, 3(1), 16-34. 
https://doi.org/10.55148/etjar.v3i1.614 

Asmawati, S. M., & Asmara, C. H. (2023). Students’ perception on the use of digital 
storytelling as media in teaching english speaking at anuban chumchon phukradueng 
school, thailand. DIDAKTIKA : Jurnal Pemikiran Pendidikan, 29(1), 103. 
https://doi.org/10.30587/didaktika.v29i1.5238 

Avci, A., & Kasimi, Y. (2023). A bibliometric analysis of digital storytelling in language 
education. The Literacy Trek, 9(1), 88-104. 
https://doi.org/10.47216/literacytrek.1294089 

Balaman, F., & Ataman, Ü. (2022). Teacher opinions on the usability of digital stories in pre- 
school values education. Disiplinlerarası Eğitim Araştırmaları Dergisi, 6(13), 353-362. 
https://doi.org/10.57135/jier.1160170 

https://doi.org/10.55148/etjar.v3i1.614
https://doi.org/10.30587/didaktika.v29i1.5238
https://doi.org/10.47216/literacytrek.1294089
https://doi.org/10.57135/jier.1160170


 

 

 

 

Indonesian Journal of Educational Development (IJED), 5(4), pp. 487-497 496 

 
 

Bello, L. (2022). Leveraging the capabilities of digital storytelling to improve students’ 
achievement in map reading in the south-west nigeria. Journal of Education in Black Sea 
Region, 7(2), 91-108. https://doi.org/10.31578/jebs.v7i2.266 

Citrawan, I. W., Widana, I. W., Sumandya, I. W., Widana, I. N. S., Mukminin, A., Arief, H., 
Razak, R. A., Hadiana, D., & Meter, W. (2024). Special education teachers’ ability in 
literacy and numeracy assessments based on local wisdom. Jurnal Ilmiah Ilmu Terapan 
Universitas Jambi, 8(1), 145-157. https://doi.org/10.22437/jiituj.v8i1.32608 

Dhungana, S. (2021). Dialogic storying: a narrative research methodology in english language 
education. Qualitative Research Journal, 22(2), 173-187. https://doi.org/10.1108/qrj-
05-2021-0057 

Evi Yupani & Widana, I. W. (2023). The impacts of the stem-based inquiry learning models 
on critical thinking and concept mastery. Indonesian Research Journal in Education, 7(1), 
171-184. https://doi.org/10.22437/irje.v7i1.24227 

Hadie, S. N. H., Dasiman, R., Omar, N. S., & Abas, R. (2024). Effectiveness of multimedia 
approaches in embryology teaching: a scoping review. Malaysian Journal of Medicine and 
Health Sciences, 20(1), 281-292. https://doi.org/10.47836/mjmhs.20.1.36 

Hurtado, M. J. R., Alpiste, M. F. i., Olmo, F. M., & Albalat, J. Q. (2022). Youths’ posting 
practices on social media for digital storytelling. Journal of New Approaches in Educational 
Research, 11(1), 97-113. https://doi.org/10.7821/naer.2022.1.729 

Jwair, A. A. B (2023). Improving middle-school students' english vocabulary via digital 
storytelling. Journal of Educational and Social Research, 13(6), 195. 
https://doi.org/10.36941/jesr-2023-0158 

Kabaran, G. G., & Duman, B. (2021). The effect of digital storytelling method on learning 
and study strategies. International Journal of Technology in Education, 4(4), 681-694. 
https://doi.org/10.46328/ijte.83 

Kim, D., & Li, M. (2020). Digital storytelling: facilitating learning and identity development. 
Journal of Computers in Education, 8(1), 33-61. https://doi.org/10.1007/s40692-020-
00170-9 

Lestari, D., Friatin, L. Y., & Rohayati, D. (2022). Investigating efl learners’ engagement 
through digital storytelling: a case study at islamic high school in ciamis. Journal of 
English Education Program (JEEP), 9(1), 1-10. 
https://doi.org/10.25157/(jeep).v9i1.7568 

Lin, C. and Chang, Y. (2021). A progressive digital narrative teaching method to improve 
learning motivation as a lifelong learning skill. Sustainability, 13(23), 1-19. 
https://doi.org/10.3390/su132312991 

Maria, A., & Wayan, S. (2021). Transitivity analysis of efl students’ narrative text in vocational 
high school. Jurnal Pendidikan Bahasa Inggris Undiksha, 9(3), 298-307. 
https://doi.org/10.23887/jpbi.v9i3.38314 

Maruf, N. and Halyna, K. (2023). Investigating efl teachers’ perceptions and meanings on 
digital storytelling in language learning: a narrative approach. JEELS (Journal of English 
Education and Linguistics Studies), 10(2), 357-378. 
https://doi.org/10.30762/jeels.v10i2.912 

Min, T. (2022). Develop digital storytelling integrates with animation as an innovative 
instructional tool: effects on student’s be-havioural engagement in learning. Statistika, 
Učet I Audit, 84(1), 35-38. https://doi.org/10.51579/1563-2415.2022-1.02 

Muhammadiah, M., Wariunsora, M., Ridhwan, M., Sjeny Liza Souisa, & Denissa Alfiany 
Luhulima (2024). The influence of digital and technology equipment in learning 
activities on students' written skills. Jurnal Informasi Dan Teknologi, 6(2), 18-22. 
https://doi.org/10.60083/jidt.v6i2.524 

https://doi.org/10.31578/jebs.v7i2.266
https://doi.org/10.22437/jiituj.v8i1.32608
https://doi.org/10.1108/qrj-05-2021-0057
https://doi.org/10.1108/qrj-05-2021-0057
https://doi.org/10.22437/irje.v7i1.24227
https://doi.org/10.47836/mjmhs.20.1.36
https://doi.org/10.7821/naer.2022.1.729
https://doi.org/10.36941/jesr-2023-0158
https://doi.org/10.46328/ijte.83
https://doi.org/10.1007/s40692-020-00170-9
https://doi.org/10.1007/s40692-020-00170-9
https://doi.org/10.25157/(jeep).v9i1.7568
https://doi.org/10.3390/su132312991
https://doi.org/10.23887/jpbi.v9i3.38314
https://doi.org/10.30762/jeels.v10i2.912
https://doi.org/10.51579/1563-2415.2022-1.02
https://doi.org/10.60083/jidt.v6i2.524


 

 

 

 

Indonesian Journal of Educational Development (IJED), 5(4), pp. 487-497 497 

 
 

Nair, V., & Yunus, M. M. (2021). A systematic review of digital storytelling in improving 
speaking skills. Sustainability, 13(17), 1-15. https://doi.org/10.3390/su13179829 

Noor, S. F. M., Mohamed, H., Zaini, N. A., & Daiman, D. (2022). Use of interactive 
multimedia e-learning in tvet education. International Journal of Advanced Computer 
Science and Applications, 13(9), 250-256. 
https://doi.org/10.14569/ijacsa.2022.0130929 

Nuroh, E. Z., Retnaningdyah, P., & Munir, A. (2021). Engaging young learners of english 
with multilingual digital storytelling (mdst) during covid-19 school closure. JEES 
(Journal of English Educators Society), 6(1), 133-138. 
https://doi.org/10.21070/jees.v6i1.1145 

Purnadewi, G. A. A., & Widana, I. W. (2023). Improving student’s science numeration 
capability through the implementation of PBL model based on local wisdom. Indonesian 
Journal of Educational Development (IJED), 4(3), 307-317. 
https://doi.org/10.59672/ijed.v4i3.3252 

Radaideh, E., Al-Jamal, D., & Sa'di, I. (2020). Digital storytelling: time to be considered in 
reading comprehension. Universal Journal of Educational Research, 8(6), 2621-2633. 
https://doi.org/10.13189/ujer.2020.080645 

Ramalia, T. (2023). Digital storytelling in higher education: highliting the making process. 
Journal on Education, 6(1), 7307-7319. https://doi.org/10.31004/joe.v6i1.3993 

Razali, S. S., Ismail, A. E., Yazid, F. M., Ahmad, M. F., Hashim, S., Rohanai, R., & Shafieek, 
M. S. M. (2023). Tvet in the 21st century: exploring multimedia elements in digital 
teaching and learning based on art content. Journal of Technical Education and Training, 
15(1), 9-19. https://doi.org/10.30880/jtet.2023.15.01.002 

Sahril, Munir, N., & Munir, B. (2023). Students’ perception of digital storytelling to improve 
speaking skill at an indonesian islamic higher education. Paedagogia: Jurnal Pendidikan, 
12(2), 389-400. https://doi.org/10.24239/pdg.vol12.iss2.441 

Saad, S., Amat, R., Mansor, N. S., Subri, S., & Putra, S. P. (2024). Unleashing the 
transformative power: nusantara indigenous folktales framework revolutionizing esl 
learning. Malaysian Journal of Social Sciences and Humanities (MJSSH), 9(2), 1-19. 
https://doi.org/10.47405/mjssh.v9i2.2695 

Schmier, S. A. (2021). Using digital storytelling as a turn‐around pedagogy. Literacy, 55(3), 
172-180. https://doi.org/10.1111/lit.12250 

Sukendra, I. K., Surat, I. M., & Widana, I.W. (2024). Student worksheets and the level of 
students' confidence in solving the HOTS questions. Indonesian Research Journal in 
Education |IRJE|, 8(1), 363 – 373. https://doi.org/10.22437/irje.v8i1.28825 

Zain, F. M., Sailin, S. N., Kasim, M., Karim, A. M. A., & Zameri, N. N. (2022). Developing 
an augmented reality immersive learning design (ailead) framework: a fuzzy delphi 
approach. International Journal of Interactive Mobile Technologies (iJIM), 16(11), 65-90. 
https://doi.org/10.3991/ijim.v16i11.30063 

 

https://doi.org/10.3390/su13179829
https://doi.org/10.14569/ijacsa.2022.0130929
https://doi.org/10.59672/ijed.v4i3.3252
https://doi.org/10.13189/ujer.2020.080645
https://doi.org/10.31004/joe.v6i1.3993
https://doi.org/10.30880/jtet.2023.15.01.002
https://doi.org/10.24239/pdg.vol12.iss2.441
https://doi.org/10.47405/mjssh.v9i2.2695
https://doi.org/10.1111/lit.12250
https://doi.org/10.22437/irje.v8i1.28825
https://doi.org/10.3991/ijim.v16i11.30063

