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Abstract. The objective of this study is to explore the
implications and effectiveness of critical pedagogy in
fostering social justice and empowering students in
educational settings. This research adopts a qualitative
approach, employing literature review to examine the
implementation and outcomes of critical pedagogy in various
educational contexts The study findings reveal that critical
pedagogy serves as a powerful tool for challenging societal
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norms, empowering marginalized individuals, and promoting
social justice within educational settings. Through student-
centered learning, collaborative problem-solving, and the
development of 21st-century skills, critical pedagogy equips
students with the tools and mindset necessaty to critically

evaluate their surroundings and take action to address

opptessive conditions in society. Furthermore, the research
highlights the pivotal role of teachers in facilitating critical inquiry, fostering dialogue, and promoting
social justice within the classtoom. By engaging in self-reflection and transformative practice,
educators can create inclusive learning environments that empower students to become active agents
in their education and advocates for positive change in society. he contribution of the results of this
research to the development of the scientific field lies in providing insights into the practical
application of critical pedagogy in classrooms, highlighting its capacity to equip students with critical
thinking skills and a sense of agency to address oppressive conditions, thereby advancing the
discourse on transformative education practices and social justice within educational contexts.

INTRODUCTION

Sustainable development relies on education for social well-being, with information
technology driving education reforms. New technology-assisted learning tools like mobile
devices, smart boards, and MOOCs have transformed education, with the Internet of Things
(IoT) emerging as a cost-effective method for widespread learning (Keengwe & Bhargava,
2014, Dreimane, 2022). Educational technology businesses strive to enhance access to
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education, while social media serves an essential tool for e-learning, facilitating information
exchange and networking opportunities.

Traditional classroom methods lack immediacy, quick assessments, and high engagement
levels. In contrast, digital learning tools offer unparalleled efficiencies, addressing these
shortcomings. The widespread popularity of smartphones and wireless devices among the
public underscores the importance of integrating technology into classrooms. Despite the
adaptability and non-intrusive nature of modern technology, traditional instructors may
initially find it challenging to embrace these tools, perceiving them as distractions rather than
aids to intelligent learning (Vakaliuk, T. A., Spirin, O. M., Lobanchykova, N. M., Martseva,
L. A., Novitska, I. V., & Kontsedailo, V. V., 2021). The integration of digital tools in
education has several benefits. An online classroom calendar can help students plan their
schedules effectively by providing information on class schedules, assighments, field trips,
speaker events, exams, and semester breaks. Additionally, student response systems, such as
smartphones and clicker devices, enable teachers to gauge students' understanding of the
content quickly and adjust their teaching accordingly (Biletska, I. O., Paladieva, A. .,
Avchinnikova, H. D., & Kazak, Y. Y., 2021). Moreover, digital technologies have a significant
impact on agricultural operations, potentially revolutionizing farming practices in developed
countries by reducing dependency on pesticides and conserving water resources. The covid-
19 pandemic has highlighted the importance of digital technologies in education. Despite the
challenges posed by lockdowns and quarantines, these technologies have enabled the
educational system to continue functioning, with students able to learn from the comfort of
their homes (Kostopoulos & Kotsiantis, 2022).

Furthermore, integrating technology into education creates a more engaging learning
environment and keeps students interested in the subject matter. Utilizing projectors,
computers, and other cutting-edge technical equipment in the classroom can make a
fascinating and entertaining learning for students. By incorporating technology resources,
oral presentations, and group participation, student learning becomes dynamic and engaging,
extending beyond verbal communication (Bilotta, E., Bertacchini, I'., Gabriele, L., Giglio, S.,
Pantano, P. S.; & Romita, T\, 2021). Digital learning offers numerous benefits, ranging from
environmental sustainability to improved accessibility and cost-effectiveness. By reducing
the use of paper for handouts and books, digital learning contributes to environmental
conservation while also saving time and resources. Moreover, it enhances convenience and
efficiency in research, benefiting both students and teachers (Beardsley, M., Albo, L., Aragon,
P., & Hernandez-Leo, D., 2021). The integration of technology into education represents a
significant shift, driven by the ongoing digital revolution. This transformation is expected to
revolutionize the learning process, making education more affordable and accessible for all
(Qureshi, M.I., N. Khan, H. Raza, A. Imran, F. Ismail, 2021).

Pedagogy, the method of teaching employed by educators, plays a crucial role in shaping the
learning experience. It encompasses teaching styles, theories, assessments, and feedback
mechanisms. Pedagogy is informed by various factors, including educational theory, research,
political influences, practical experience, teacher expertise, and societal needs
(Nanjundaswamy et al., 2021; Ozaydinlik, Kevser & Saglik, 2021). Pedagogy extends beyond
the act of teaching; it reflects broader social and cultural values within learning relationships.
This concept is shaped by society's beliefs about learning and typically stems from two main
paradigms: the traditional view of learning as a cognitive acquisition of knowledge and the
perspective of learning as a cultural and social construction within communities of practice
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(Widodo, S., Katminingsih, Y., & Nirwono, B., 2021). Traditional pedagogy often entails
hierarchical relationships between teachers and students, mirroring societal power dynamics
(Aksakalli, 2018).

In the context of modern society, education undergoes transformation in line with socio-
cultural changes. The shift from traditional teaching methods to ideological education
signifies significant changes in the educational landscape (Mahmoodarabi & Khodabakhsh,
2015). Modern pedagogy encompasses various aspects, including instructional settings,
training methods, and teaching practices, emphasizing active student engagement and
application of knowledge in community contexts (Sinurat, 2021). Today's pedagogical
approach emphasizes learner autonomy and participation in cultural and social communities,
valuing diverse learning styles and preferences. It examines the dynamics of the student-
teacher relationship, the role of schools in society, and educational models within cultural
contexts (Ozaydinlk, Kevser & Saglik, 2021). At its core, pedagogy revolves around
individuals learning to interact with the wotld around them (Ozaydinlik, Kevser & Saglik,
2021). Implementing appropriate pedagogy aligned with the learning methods of the 21st
century is essential. This era demands students to possess critical thinking, problem-solving,
collaboration, and active learning skills, collectively known as 21st-century learning skills (Xu
& Zhou, 2022). Assessment critetia should not only focus on students' ability to answer
questions but also on their proficiency in applying these skills. Additionally, study skills are
viewed as essential for lifelong learning, enabling students to adapt to evolving living
conditions and become more adaptable.

In the 21st century, individuals must possess fundamental skills categorized into life and
career skills, knowledge, media, and technology skills, and learning and innovation skills.
Traditional pedagogical approaches centered on memorization or simple procedures are
inadequate for developing critical thinking and autonomy in learners. Instead, meaningful
inquiry-based learning experiences that hold personal relevance and value for students and
their communities are necessary. Real-world experiences, coupled with sustained engagement
and collaboration, allow learners to construct knowledge, conduct research, analyze
information, and communicate effectively to various audiences. Teachers and educators face
the challenge of determining the most effective approaches to support learners in developing
essential skills for the twenty-first century. However, despite the recognized importance of
skills such as critical thinking, communication, innovation, and problem-solving, traditional
instructional approaches, such as the 'transmission’ or lecture model, persist in education
systems worldwide. This outdated approach often leads to disengagement and boredom
among learners. Instead, learners require opportunities for interaction with mentors and
peers, as well as practice and application of acquired skills and knowledge.

Effective pedagogy should involve collaborative encounters that support learners in adapting
their learning to new problems and contexts, allowing for the integration and application of
new knowledge. Without such opportunities, creativity and innovation may be stifled
(Purnadewi & Widana, 2023). In summary, the 'transmission' model of instruction is
ineffective for teaching twenty-first century skills and must be replaced with more interactive
and engaging approaches. Technology has become increasingly prevalent worldwide, with
educational institutions grappling since the 20th century to integrate digital tools like video,
audio recording, email, and teleconferencing into traditional teaching methods to assess their
effectiveness (Sumandya et al., 2022). However, over the past two decades, the challenge has
become more complex due to the proliferation of new technologies flooding the market.
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Critical Pedagogy emerges as a potent approach for nurturing students' critical thinking skills
and instigating positive behavioral changes. This method encourages students to cultivate
awareness, insight, and discernment, empowering them to actively engage in classroom
discussions. Critical Pedagogy as an educational philosophy emphasizing students' active
participation in their own learning journey, urging them to articulate their perspectives and
opinions. Expanding on this, (Kaya and Kaya, 2017) define Critical Pedagogy as a framework
addressing systemic issues within education. It aims to illuminate how power dynamics,
audience engagement, and assessment practices influence educational environments,
fostering critical inquiry and challenging traditional dichotomies between theory and practice,
analysis and common sense, and learning and societal transformation. Critical Pedagogy as
more than just intelligence; it's a transformative mindset. He promotes an educational model
where learners actively shape their learning experiences through dialogue with educators,
fostering collaboration. This dialogic approach stimulates curiosity and facilitates idea
exchange, promoting inquiry and learning. Freire (2014) also advocates problem-posing
education, encouraging collective problem-solving. Similarly, Dewey emphasized child-
centered education, nurturing students' active participation in learning (Sasmito, S., 2021;
Widana & Umam, 2023). Critical Pedagogy's essence lies in engaging students in meaningful
learning and empowering them in their education.

This paper outlines the integration of critical pedagogy and innovative teaching strategies in
education. It explores the transformative potential and various applications of these
approaches. Additionally, it discusses challenges in adopting critical pedagogy, prompting a
critical examination. Finally, it looks ahead to the future of education, advocating for a
pedagogical approach centered on critical inquiry and societal engagement.

METHOD

This study used a descriptive and qualitative literature study methodology. This approach
enables researchers to delve deeply into the phenomena being studied, especially within the
intricate and evolving landscape of educational environments. It is conducted under natural
circumstances, allowing for subjective data processing, which aligns with the principles of
naturalistic research methodology (Sugiyono, 2016). The literature criteria grid for this
research study includes aspects such as the relevance of materials to critical pedagogy, the
focus on social justice in education, empowering marginalized individuals, how critical
pedagogy is implemented in educational contexts, the outcomes of using critical pedagogy
to promote social justice, student-centered learning approaches, collaborative problem-
solving strategies, the development of 21st-century skills, the role of teachers in facilitating
critical inquiry, and the promotion of social justice within classroom settings. These criteria
serve as a structured framework for evaluating and analyzing relevant literature to gain
insights into the effectiveness and implications of critical pedagogy in educational settings.
This methodology facilitates a comprehensive exploration and comprehension of the subject
matter, offering valuable insights into the complexities and nuances inherent in educational
practices.

RESULTS AND DISCUSSION

Result

Critical pedagogy is pivotal for fostering a transformative educational landscape
Research study conducted by (Udin, M.S,. 2019) with title "Critical Pedagogy and its
Implication in the Classroom," delves into the primary goal of critical pedagogy in education:
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to foster a fair and just society. Critical pedagogy aims to liberate individuals from social and
cultural hegemony rather than seize political power (Freire, 2014). Freire's work encouraged
illiterate peasants to challenge their marginalized status and promoted the use of diverse
interactive teaching methods, such as dialogical and problem-posing approaches, to enhance
students' critical consciousness. However, some scholars have politicized Freire's critical
pedagogy theory, associating it with Marxism, leading to Freire's exile from Brazil for eight
years and his exclusion from the United States (Schugurensky, 2014). Schools should serve
as agents of social change, not only fostering critical thinking but also teaching students how
to effect change in their environments (Mahmoudi et al., 2014). Freire's vision aimed to
awaken the oppressed to their plight while prompting oppressors to recognize their role in
perpetuating injustice. He envisioned a society where every individual had equal rights and
opportunities, advocating for an education that empowers the oppressed and instills a sense
of social justice in the oppressors.

In a study (Pikhart et al., 2022), entitled "The Implementation of Critical Pedagogy in Digital
Second Language Acquisition in Higher Education: Age and Gender Differences," students
are portrayed as capable of critically evaluating their surroundings to construct their social
reality. Freire conceptualized the educational process as a tool for social and cultural
emancipation, emphasizing the importance of portraying education as both a political and
pedagogical endeavor. This involves fostering discussions, democratizing teacher-student
interactions, co-constructing curricula, and making learning relevant to the learner
(Schugurensky, 2014).

1. Curriculum Contents
derived from the learners

. Make a Decision
6. Make a Decisio 2. Critical Thinking

make decisions and the pawer 5 framing students’ situaticns as
todo so a . problems for them ta recognize,
A reflect on, and act upon

5, Teacher RV
4l process,

3. Planning Concepts

\@‘pic Contents

The students create their
own educational materials

Image 1. Critical Pedagogies Principles (Freire, 2014)

Freire's ideas began to influence educational thought, albeit to a limited extent. It
extrapolated language of critical pedagogy principles from Freire's work, as depicted in image
1. These principles underscore the fundamental values of critical pedagogy and provide
guidance for educators in implementing its core tenets:
1. Curriculum content rooted in learners' life experiences
This principle emphasizes the importance of making educational content relevant and
meaningful to students by connecting it to their lived experiences. By incorporating topics
and themes that resonate with students' realities, educators can enhance engagement,
foster deeper understanding, and promote a sense of relevance and applicability in
learning.
2. Cultivating critical thinking through experiential learning
Education should not merely transmit information but should instead encourage students
to critically engage with their experiences. By presenting real-life situations or challenges
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as learning opportunities, students are prompted to analyze, evaluate, and problem-solve,
thereby developing their critical thinking skills and becoming active agents in their own
learning process.

3. Prioritizing conceptual frameworks in planning
Planning educational activities should begin with the development of conceptual
frameworks or overarching themes that guide the exploration of specific topics. This
approach ensures coherence and depth in learning, allowing students to grasp underlying
principles and connections before delving into detailed content.

4. Active student participation in creating educational materials
Involving students in the creation of educational materials empowers them to take
ownership of their learning. Whether through collaborative projects, presentations, or
multimedia creations, this approach fosters creativity, collaboration, and a deeper
understanding of the subject matter.

5. The teacher as a co-learner
Teachers adopt the role of co-learners alongside students, recognizing that learning is a
collaborative process. By demonstrating a willingness to learn alongside their students,
educators’ model lifelong learning habits and create a supportive learning environment
based on mutual respect and shared inquiry.

6. Facilitating collaborative problem-solving
Teachers facilitate learning by posing open-ended problems or challenges for students to
explore and solve together. This collaborative approach promotes teamwork,
communication skills, and critical thinking as students engage in dialogue, debate ideas,
and work towards solutions collaboratively.

7. Teacher contribution to the dialogical process
Teachers contribute to the educational dialogue by sharing their experiences, perspectives,
and insights. By participating actively in discussions, educators enrich the learning
experience, provide valuable context, and encourage students to consider diverse
viewpoints.

8. Empowering students to make decisions
Students are empowered to make decisions and take ownership of their learning journey.
By involving students in decision-making processes, such as choosing topics, setting
learning goals, or selecting learning activities, educators foster autonomy, responsibility,
and agency in students, empowering them to become self-directed learners.

In critical pedagogy, the curriculum is not standardized but rather tailored to the unique
needs and interests of each student. This approach recognizes that there is no one-size-fits-
all methodology and emphasizes the importance of framing the curriculum based on
students' lived experiences and realities. The curriculum is designed to be transformative,
empowering students to develop the critical skills necessary to become social critics capable
of navigating and challenging societal norms and structures.

Lesson plans in critical pedagogy are centered around authentic materials such as TV
programs, commercials, and movies that represent the culture being studied. These materials
serve as the basis for critical reflection and discussion, allowing students to engage with and
analyze cultural norms and practices. Texts and themes are selected collaboratively by both
teachers and students, drawing on their diverse experiences and perspectives. Assignments
are designed to be meaningful and relevant to students' lives, encouraging them to critically
examine existing societal problems and take action to address them.
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Authentic materials help students connect their learning to real-world issues and empower
them to recognize and challenge oppressive conditions in society. Transformative practice
in critical pedagogy prioritizes students' cultural heritage, knowledge, and languages, aiming
for social transformation through critical reflection and action. By engaging with authentic
materials and transformative practices, students develop the skills needed to critically analyze
and navigate complex social issues, ultimately working towards creating a more just and
equitable society.

In this approach, teachers are seen as facilitators of critical inquiry, encouraging students to
question and challenge the status quo. Educators empower students to actively shape their
experiences and positions within society and the role of teachers in raising students'
awareness of societal inequities and transforming existing inequalities. Teachers are
envisioned as Transformative Intellectuals who critique and challenge societal norms, while
also learning from and appreciating students' perspectives.

Discussion

Teachers creates conditions that enable students to become cultural producers, fostering
collaboration, critical thinking, and dialogue in the classroom. (Freire, 2014) underscores the
importance of teachers in facilitating classroom experiences that empower students to
become active agents in their education, developing critical consciousness and evaluating the
validity of information (Freire, 2014). Teachers play a central role in critical pedagogy,
spending significant time with students and shaping the learning environment. They should
elicit student opinions, promote dialogue, and engage in self-reflection to create an open and
equitable classroom environment. Through their critically reflective role, teachers contribute
to fostering dialogue, challenging power dynamics, and promoting social justice within the
educational setting.

Self-reflection as a process of questioning one's motives, purpose, ideology, and pedagogy,
informed by theory and habit. This practice allows teachers to create student-centered
classrooms by acknowledging ineffective educational approaches and oppressive practices in
their own teaching methods. Teachers employing critical pedagogy engage students in critical
reflection on societal and cultural aspects, empowering them to identify actions necessary for
improving conditions for marginalized groups. Both students and teachers are encouraged
to question knowledge, with teachers guiding students in critical practice. Teachers are urged
to challenge existing structures by rejecting entrenched cultural norms and relinquishing
some of their power.

Critical pedagogy fosters the development of 21st-century skills, including Critical Thinking,
Communication, Collaboration, and Creativity (Nurhabibah & Indrajit, 2021). These skills
are essential for effectively solving problems and completing tasks in various fields of work
that require critical thinking and collaboration across borders. Therefore, students must be
encouraged to cultivate these skills to compete in the workforce successfully. It's crucial to
integrate the concept of the 4Cs skills into every learning activity in the classroom or school
setting. Educators need a thorough understanding of how to apply these skills in teaching
and learning to ensure effective implementation.

Critical thinking and problem-solving are fundamental skills for navigating the complexities
of the modern world. Critical thinking involves rational and analytical thinking, leading to
effective problem-solving. It encompasses analyzing, interpreting, reasoning, and problem-
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solving. Various reasoning or logical methods, both inductive and deductive, can be
employed in critical thinking. Effective problem-solving is essential for addressing societal
challenges and is highly valued.In education, critical thinking skills can be cultivated through
student-centered learning models such as Problem-Based Learning and Discovery Learning.
Integrating learning across multiple subjects in the 21st century allows for comprehensive
problem-solving, drawing from various scientific perspectives.

Communication is integral to human interaction and plays a crucial role in conveying ideas
and fostering social connections. Effective communication involves not only clear reading,
pronunciation, and writing but also the ability to analyze and convey ideas effectively. In the
digital age, students must also learn to use technology appropriately for communication.
Effective communication is characterized by the acceptance and understanding of conveyed
messages. Communication skills are closely linked to collaboration skills, which are essential
for effective teamwork. Collaboration is vital for solving complex problems that require
input from multiple fields. In the 21st century, collaboration extends beyond local
boundaries, often involving international cooperation facilitated by communication skills.

Collaboration skills are nurtured through group-centered activities like Cooperative Learning
models. Effective collaboration emphasizes working efficiently towards common goals while
respecting diverse perspectives. Students need to take responsibility for their roles within
groups to achieve shared objectives.

Creativity and innovation are invaluable in today's competitive wotld, particularly in industry.
They involve generating new ideas and improving performance through analysis and
evaluation. Project-based learning fosters creativity and innovation by encouraging students
to develop projects that are interesting and useful in their field of study.

Project-based learning allows students to explore and develop a wide range of ideas,
ultimately leading to innovative solutions to real-world challenges.

Critical Pedagogy Paves The Way for Transformative Teaching Strategies

Despite the challenges teachers face in finding time to implement diverse strategies while
prioritizing students' academic performance, they can still engage students in various
activities during regular classroom activities through proper planning. Some of these
activities are explained below.

Interactive Discussions

Web-based learning environments are characterized by interactivity, which involves
sustained communication between students and instructors, facilitating task completion and
social relationship building. This interactivity encompasses various forms, including learner-
content, learner-learner, learner-instructor, and learner-interface interactions. Learner-
content interaction allows students to engage with course materials, essential for
understanding educational content. Meanwhile, learner-learner and learner-instructor
interactions involve communication for information sharing, negotiation, and knowledge
construction. Despite differences in power dynamics, these interactions foster social and
interpersonal communication among learners. Additionally, learner-interface interaction
refers to how learners interact with the computer interface to access course content. While
pedagogical design is crucial, interface design supports the usability of computer-based
learning environments. Teachers play a vital role in facilitating interactive discussions that
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promote critical thinking and collaboration among students, fostering an engaging and
participatory learning environment.

Hands-on Activities

The hands-on activities learning model, also known as inquiry learning, empowers students
to discover understanding through their own explorations, guided by the teachet's proposed
concepts (Paul, 2017). This approach encourages creativity and critical thinking as students
engage in group work, experiments, and discovery (Paul, 2017). Hands-on activities enable
students not only to observe and listen but also to interact directly with the subject matter,
providing them with first-hand experiences to address learning challenges effectively. By
integrating hands-on activities into the curriculum, students can bridge theoretical knowledge
with practical application, whether through experiments, simulations, or collaborative
projects, fostering experiential learning and a deeper understanding of concepts.

Group Investigation

The group investigation learning model involves organizing students into small groups to
plan and execute their learning process independently, while the hands-on activities model
incorporates tangible objects to stimulate students' understanding of the material. In the
implementation of learning with the group investigation based on hands-on activities model,
the following steps are followed 1) Identifying topics and forming student groups based on
their interests, 2) Providing students with teaching aids such as pictures and videos to
enhance understanding of the material, 3) Collaboratively planning learning tasks within each
group, including defining investigation objectives and individual responsibilities, 4)
Conducting the investigation by gathering information, analyzing data, and drawing
conclusions, utilizing teacher-provided materials and worksheets. 5) Compiling a final report
outlining key findings and presentation plans, assigning roles within the group to coordinate
the presentation. 6) Delivering the final presentation to the entire class, with presentation
order randomly determined to ensure readiness and engagement from all groups. 7) Engaging
in peer evaluation and feedback-sharing sessions to assess understanding, creativity, and
critical thinking skills. This approach emphasizes student centered learning, active
participation, and collaborative knowledge construction, fostering a deeper understanding of
concepts and promoting essential skills development (Ambarita et al., 2019).

Problem-Solving Tasks

Understanding the nature of a problem and the steps required to solve it is crucial for finding
suitable solutions. However, how a problem is presented and mentally processed can affect
this understanding. Factors like the wording of the problem can contribute to
comprehension difficulties. While formal problem-solving processes are essential, students
often solve problems without explicit techniques, especially if they have prior experience
(Shuell, 2015; Citrawan et al., 2024). Problem-solving in classrooms involves diverse and
complex goals for teachers and students. Teachers focus on instructional delivery, classroom
management, while students prioritize assignments and understanding new material.
Affective factors like self-concept maintenance and fear of failure also influence problem-
solving. To effectively solve problems, specific skills are required, including problem
identification, information evaluation, and strategy implementation (Shuell, 2015).

Role-Playing
Engaging in multi-stakeholder interactions is a vital skill for humanities and social sciences
students in today's interconnected world. Role play methods effectively develop
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understanding of professional complexities and negotiation skills within classrooms. These
activities can be adapted with online and face-to-face elements and adjusted based on
learning objectives. This guide focuses on role play techniques for tertiary-level social science
education. In classroom role plays, students assume stakeholder roles in simulated scenarios,
selected by the teacher to illustrate key theories or concepts. Preparatory readings and
assigned roles facilitate immersion in the learning process. Interaction formats vary, and a
debriefing stage reinforces learning post-role play. Role plays foster functioning knowledge,
including theoretical understanding, practical skills, and application in specific contexts. They
create immersive environments, offering insights into complex issues and developing
practical skills. Role plays can incorporate diverse formats, online or face-to-face, considering
available resources and time constraints. The subsequent section will outline steps for
designing and executing effective role play activities tailored to specific learning objectives,
engaging students in meaningful learning experiences.

Design Process

a. Establish the learning objectives of the role play, considering both theoretical and
practical aspects such as key concepts, focal events, skills development, and integration
with course content.

b. Select a scenario from reality that emphasizes key course concepts, providing context
from various sources and considering existing student knowledge.

c. Identify major stakeholders, their perspectives, and how to adapt the scenario for
classroom use, including role assignment, group dynamics, and relationship dynamics.

d. Plan the structure of the role play, considering time allocation and incorporating online
and face-to-face interactions, including briefing, interaction, forum, and debriefing
stages.

e. Determine assessment methods, such as written position papers, participation
evaluation, and reflective essays, aligning deadlines with the course schedule.

f.  Provide resources to assist students in fulfilling their roles, categorizing them as generic
or specific, and considering the level of information needed based on the subject and
student proficiency.

Implementation
The implementation of a role play activity in the classroom typically involves four key stages:
Briefing, Interaction, Forum, and Debriefing.

Briefing Stage

This initial stage is crucial for ensuring participants understand their roles, interactions with
other stakeholders, and assessment expectations. The instructor provides context, assigns
roles, and clarifies the mode of interaction. Clear communication of deadlines and resoutces
is essential.

Interaction Stage

During this phase, students assume their roles and engage with other stakeholders. The
interaction should mimic real-life situations, with the instructor possibly introducing events
to influence the scenario. Monitoring participation, ensuring role adherence, and identifying
learning opportunities are key responsibilities of the moderator.
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Forum Stage

Participants engage in direct negotiation with the goal of reaching a resolution. The instructor
monitors discussions, intervenes if necessary, and assists in bringing the role play to a
conclusion. It's essential to maintain a safe learning environment and identify learning
opportunities throughout the process.

Debriefing Stage

The debriefing session is critical for reflection and learning. Participants step out of their
roles to objectively discuss what occurred during the role play. Emphasis is placed on
analysing underlying patterns, comparing simulated scenarios to real-life situations, reflecting
on learning outcomes, and evaluating the effectiveness of the role play technique. Overall,
each stage plays a vital role in maximizing the learning experience and helping students
develop practical skills and deeper understanding of complex issues. Effective facilitation
and thoughtful reflection are key to a successful role play activity.

CONCLUSION

Critical pedagogy, rooted in Freire's ideology, stands as a powerful approach to education
aimed at fostering social justice and liberation (Freire, 2014). The research reviewed
underscores its importance in empowering individuals to challenge societal norms and
cultivate critical consciousness. However, further study is warranted to deepen our
understanding and enhance its practical application. Suggestions for further research is
making exploration of critical pedagogy in diverse contexts like investigate how critical
pedagogy can be adapted to meet the needs of diverse cultural and socio-economic student
populations. Understanding its effectiveness in different contexts can inform inclusive
educational practices. Beside that examine the impact of critical pedagogy on student
outcomes, such as academic achievement, critical thinking skills, and civic engagement. This
research can provide insights into its effectiveness as an educational approach. By addressing
these areas of inquiry, researchers can contribute to advancing our understanding of critical
pedagogy and its implications for creating inclusive, empowering, and socially just
educational environments.
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